STORYKELEPERS HOMESCHOOL

The Mingles in Wilderland

A Homeschool Guide to the Wilderland

One story - four levels - many paths

Read together - learn together - go deeper when curiosity is alive

BOOK ONE - TIMBIT'S EMPRISE

BOB MASSIE
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A Gentle Rule
Protect delight. Read first. Follow the trail only when the story opens a door.

How This Guide Works

This guide 1= built for Tamilies who may have several ages around the same story. Everyone can
begin with the same chapter, conversation, guestion. or shared activity, then work at the level that
fits.

Choose by readiness rather than age alone. Younger learners may draw, build. point, speak, move,

or dictate instead of being pushed into unnecessary writing. Older learners are asked to analyze
avidence, compare alternatives, identify uncertainty, and defend conclusions.

The guide is modular. A Family may use the complete guide or print individual sections. Every
worksheet, card set, reflection page, or printable stays with the lesson it supports.

Four Learning Bands

*  Lower Elementary - Grades 1-3
«  Upper Elementary - Grades 4-5
Middle School - Grades 6-8

»  High School - Grades 9-12

Contents

1 - Weltome to the Wilderland

2 - Reading the Story — readahility, pacing, independent reading, family read-alowd. audiobook-
supported reading

3 - Words of the Wilderland — vocabulary, context, roots, invented language, four-level language
wiork

4 - Academic Learning Trails — Map the Wilderland; The Creeping Desert; Timbit's Workshop; The
Storykeepers Archive

5 - Themes & Values — Purpose & Vocation; Friendzhip; Perspective; Being Your Own Person;
Balonging; Quiet Leadership; Courage

& Boripture & Story — optional faith companion
T - Discussion by Story Part
8 - Reading Aloud in Wilderland

& - Resources & Printables Index
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1+ Welcome to the Wilderland

One 5tory, Four Levels
The poal is not to make four children do four unrelated curricula while one book sits in the middle.
The poal is to let one story open the same door at several depths.

A Typical Multi-Age Lesson

1. Start together with a short Family launch.

Recall the same story moment or question.

Mowe each learner to the level that fits.

Eeep the activity concrete and age-appropriate.
Beturn together for one finding from each learner.

ERE LR R Sl

Ltop when the conversation iz alive; completion 15 not the poal

Lower Elementary « Grades 1-3

Primary modes: oral language, drawing, movement, sorting. building, matching, ohservation, simple
cause-and-effect. Avoid long written responses, unsupported calculation, and abstract moral
terminology when a concrete idea will do.

Upper Elementary - Grades 4-5

Primary modes: explanation, classification, simple evidence, map and mode] reading, short writing,
criteria and constraints, comparison.

Middle School - Grades 6§-8

Primary modes: multiple vanables, evidence-based reasoning, systems, research, revision after new
evidence, competing solutions, short argument.

High School - Grades 9-12

Primary modes: synthesis, source evaluation, uncertainty, tradeoffs, ethical complexity, formal
argument, independent research, design review.

Home Educator Principles

«  Protect delipht before productivity.

=g the story as the anchor, not as decoration pasted onto unrelated schoolwork.

Do onot reguire & learner to disclose private fears, trauma, beliefs, or family situations.

* Accept different defensible answers when evidence supports more than one conclusion.
Spparate Hictional Wilderland mechanisms from real-world science and history.

«  Mever ask [or information the supplied material does not provide.

#  [fresearch is required, say so explicitly and identify the kind of source the learner showuld use.
*  Eeep workshests beside their lessons.

#  Tlze the optional faith material only when it fits the family.
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STORYKEEPERS HOMESCHOOL
The Mingles in Wildarland
READING THE STORY
Readability & Pacing —

WHAT THE MEASUREMENTS SAY

The existing readabifity sfudy was run July 11, 2026 on the than-final abook texl of
approximataely 121,000 words. Tha measured rasults wara:

+ Flesch Reading Ease: 82.0 — comvarsationalieasy sentanca flow.

* Flesch-Kincaid Grade Level: 4.5 — santence structure accessible to strong upper-alementary
readers.

+ Gunning Fog: 6.4 — relatively uncluttered syntax.

+ SMOG: 7.9 — vocabulary increases the reading demand.

+ Dale-Chall: 8.4 — many waords will ba unfamiliar o younger readears.

+ Average sentence length: 10,5 words.

The usaful interpretation is simpda: the syntax is subsiantially easier than tha vocabulany. That
makes tha book paricularly suitable for shared reading, bacause an adult voice can carry
unfamiliar words inside understandable santences.

IMPORTANT QUALIFIER.

Thess numbers describa the July 11 taxt. Before publication of this revised guide, the
meaasuraments should be ra-run if the final ebookimanuscript {ext changed materially after that
date. Do not presaent the July measuraments as newly recatculated data unless that wariication
OCOUrs.

READ-ALOUD USE

The book has 85 short chapters. The source guide estimated roughly 29 sessions at 30 minuies
or 43 sassions at 20 minutes whan using the July word-count basis. Familizs do not need to
follow that schedule. One chapder per evaning is also a matural rhythm and furms tha book into a
langer shared-raading season.

LOWER ELEMENTARY - GRADES 1-3

Besi use: lislening with an adult or audicbook support.

+ Do not expect indepandent mastery of the vocabulary.

+ Lel pictures, gestures. brief explanalions, and context camy difficult words.

+ Stop while atfention is still good.

# A younger child may participate by drawing, acting, retelling cne moment, ar simply listening.

UPPER ELEMENTARY - GRADES 4-5

Best use: family read-aloud, supported independent reading for slrong readers, or aliermating
print and audio.

+ Sentence struciure should usually be manageabla.

+ Praview vocabulary only whean useful.



+ Encourage short retallings and predictions rather than constani comprahension chacks.

MIDDLE SCHOOL - GRADES 6-8

Best use: indapandent reading or family reading with despar discussion.

+ FRieaders can increasingly manags the vocabulary through confesxt and the companion word
guide.,

+ Ask for evidence when discussing molive, cause, or interpretation.

+ The audichook can support flusncy withouwt replacing engagemsant with the taxt.

HIGH SCHOOL - GRADES 512

Best use: indepandent reading, family discussion, or literarythamalic analysis.

+ The primary challenge is no longar decoding; it s interpretation, rhetonc, moral complexity, and
SOUrCE COMmparison.

+ Older students should be allowed 1o disagree with guide inferpratations when they can defend
the disagresment from the texdt.

THREE WAYS TDO READ

1. Family read-aloud — one reader, several ages, common story exgperisnce.

2. Print + audiobook — follow in print whila listening. or altermate formats by chaptar.

4. Independant + family return — aldar l2arners read alone and rejoin tha family at agreed
sfopping poinis for comversation.

NATURAL PAUSES
The Read-Alowd Performer’s Guide identifies especially useiul resis after Chapters 7, 16, 21,
34, 45, 58, and B7. These ara oplional, not a mandated calendar.

PROTECT DELIGHT

Cho not furn evary chapler inlo schoolwork. Read first. Use a vocabulary word, discussion
queshion, laming frail, Walues lesson, or Sciptura lesson only when it opens somathing worih
exploring.



STORYKEEPERS HOMESCHOOL
The Mingles in Wildarland
WORDS OF THE WILDERLAMD
Four-Lewel

PURPOSE

The novel deliberataly combines easy santence structure with unusually rich vocabulary. This
section keaps the existing chaptar-by-chapter vocabulary guidse as the reference bank, while
adding one four-level family learning experience so vocabulary is not a detached list of
definitions.

HOW TO USE THE WORD BANEK

Before reading, praview only the unfamidiar words likely 1o appear in that session. During
raading, do nod stop for every word. Afterweard. refurn to the words that stirred curiosity or
blocked undersianding. Pronunciation and meaning come from the axisting Vocabulary
Development source guidsa.

SHARED FAMILY LAUMCH - 810 MIMUTES

Chease three Wilderland words nobody in the family uses every day. Before looking them up,
make a guass from scund, visible word parls, and story contexi. Then varify the meaning.
Celebrate a wrong guess when the reasoning was sansible.

LOWER ELEMENTARY - GRADES 1-3 - Hear It, Match It, Use It

Goal: connect a new word with sound, meaaning, piciure, and simple use.

Activity:

1. Adult reads three selected words aloud.

2. Learner repsals each word without pressurs for parfect pronunciation on the first oy,
3. Match each word fo a piciure, gesture, or simple meaning card.

4. Choose one word and act it, draw it, or use it in a spokean sentenca.

5. Bort two words info REAL-WORLD WORD { WILDERLAMD WORD when appropriate.
Printabla — My Mew Ward

WORD:

It sounds [ika:

Diraw or show what i means.

| cam say: " p
Adult note: invented vocabulary does not need 1o be frealed as dictionary English; label it as
stony-world language.

=

UPPER ELEMENTARY - GRADES 4-5 - Word Detactive

Goal: infer meaning from contaxt and word paris. then varify.

Activity:

1. Selact 4—6 words from the current chapters.

2. Copy a shorl story-context clue or dascribe what is happening when the word appears.
3. Circle any recognizable prefix. root, suffix, or familiar word inside it



4. Write a predicied meaning.

o, Verify with the Vocabulary Development guide or a reliable dictionary for real-world words.
6. Blark the prediction: CLOSE ! PARTLY RIGHT f SURPRISE.

Printable — Wiord Detective Table

WIORD | CONTEXT CLUE | WORD PARTS | MY GUESS | VERIFIED MEANING

Extension: create ona plausible invenied Wilderland word and explain the parts used o build it

MIDDLE SCHOOL - GRADES 6-8 - Whera Did This Word Coma From?

Goal: distimguish borrowead languags, scienfifictechnical vocabulary, historical ferms. and
inwented morphology.

Activity:

1. Choose six words from al least three categones: nautical, scientific, historicalbormowed,
archaic, invenied.

2. For real words, verify orgin or language history in a8 reliable dicfionary or etymology source.
4. For invanted terms, analyze how familiar roots or patberns make tha word sound belisvable.
4. Compara two words that creatls different emaotional effects even when their definitions are
ralated.

5. Write a 200300 word explanation: “How doss the language of Wilderland make tha world
feal cdder, larger, sfranger. ar more preciza?”

Frintable — Morphology & QOrigin Table

WIORD | CATEGORY | PARTS ! ORIGIM | MEAMING | EFFECT IN THE SCEME

HIGH SCHOOL - GRADES 512 - Lexicographear’s File

Goal: analyze diction, borrowing. semantic effect. and worldbuilding throwgh lamguaga.
Activity:

1. Select B-10 words across the novel.

2. Build entries including pronunciation, part of speech wheare applicable, definition,
sourcalongin. story context, connatation, and whather the use is standard, extended, or
inwentad.

3. ldaniify cne case whars a real word is repurposed for Wildardand and explain how meaning
changes.

4. Compara two passages whaose diction creates differant social or emotional worlds.

5. Produce either a 500-700 word diction analysis or a teo-page mini lexicon with an editonial
nofe explaining the novel's language strategy.

Frintable — Lexicographer Enfry

HEADWORD

PROMUMNCIATION

STAMDARD / BORROWED [ INVENTED

DEFIMITION

DRIGIM OR WORD PARTS

STORY CONTEXT

COMNOTATION / EFFECT

EDITORIAL MOTE



FAMILY ROUMDTABLE

Each leamer brings one word. Answer three guestions together:

+ Whal helped you understand it before ywou looked it up?

+ What did tha wvenfied meaning add ar change?

+ Why might the aulhor have chosan this weard instead of an easier ana¥

REFEREMCE BAMEK

Usa the existing Vocabulary Denelopmant guide for the chapter-by-chapter praview list and full
definitions. Representative examplas include scientific and technical terms, nautical language,
historical borrowings, ordinary “strefch™ words, and invented Wilderland ferms such as Andite,

gaeoghyph, Hydro-Harvaster, and Stinkhish.



STORYKEEPERS HOMESCHOOL
The Mingles in Wildarland
ACADEMIC LEARNING TRAILS — FOUR-LEVEL LEARMING TRAILS

DESIGM STANDARD

Each trail confains one shared family launch, four developmental levels, the prntablefactivity
immediataly after tha leval it supports, and one family roundiabla. No question may reguire
informafion the supalied map, book, diagram, or source does nof aciually provide.

TRAIL 1 - MARP THE WILDERLAMD
Geography - Cartography - Spatial Reasoning - Roule Planmning

CORE CORRECTION

The pubdishad Wilderand map does not provide a reliable mileage scala. This trail therefore
does not ask l=arners o caloulats ficlional miles. Scale mathematics appears only when the
learnar creates a map with a defined scala.

SHARED FAMILY LAUKNCH

Spread out the map. Ask: Wheare would fravel ba easiest? Where would waler matier mosi?
Where would a travaler want shelter? Point to visible evidence before reading labels, than
compars with labeled feaiures.

LOWER ELEMENTARY - GRADES 1-3 - Map Explorer

Goal: identify land, waler, sefilement, direction, and simpla route relationships.

Achivity:

1. Point 10 ona body of walar, one satlament, ona landform, and one route or boundary.

2. Usa north, south, east, and west to describe whera one place is compared wilh another.
3. Choose two places and decide which appears nearer on the printed map. Use
“neararfarther.” not miles.

4. Trace a route with a finger ar crayon and name one thing a travaler might need along the
Wiy,

Printable: Draw a simple map of a bedroom, yard, park. or neighborhood. Add a bike, four
symbols, a legand. and a path from START to FINISH.

UPPER ELEMENTARY - GRADES 4-5 - Route Detactive

Goal: compare bwo roufes using visible evidence.

Ativity:

1. Choose anae destinalion.

2. Draw two plausible routes.

3. Compara terrain, water acoass, satbemeants'refugs, and apparent route length.

4. Circle tha roule you recommend and explain bwo map-based reasons.

Printable: Evidence fable with columns ROUTE A ! ROUTE B { WHAT THE MAP SHOWE /MY
CHOICE.



Scala extension: On the learner-created map only, define a scale such as 1 inch = 100 feet and
calculate two distanceas.

FIDODLE SCHOOL - GRADES 6-8 - Expadition Planner

Goal: compara roufe consfrainis without inventing mileags.

Achivity:

1. Skeich fhres plausible routas.

2. Score each route 1-5 on water acecess, lerrain difficulty, safely, and accass to
setiemenis’refugs.

3. Idantify one uncertainty the map cannot answer.

4. Write a 200-300 word recommendation using at least three piecas of visible map evidence.
Frintable: Four-criteria route matriz plus uncertainty box.

Oplional math: use normalized scores or weights, not fictional miles.

HIGH SCHOOL - GRADES 312 - The Cartographer’s Dilamma

Goal: treal geography as a system conneciing water, terrain, sattlemant, movament, and
uncartainty.

Activity:

1. Create a themalic ovaray showing at least four visibledinferred vanables, cleary labsaling
inferanca.

2. Idantify three possible refuge locations.

3. Build a waighied decision matrie iotalimg 100%.

4. Write a 500700 word recommeandation.

4. Include a limitations paragraph separating mapped facl, book evidence, infarence, and
missing information.

Frintable: weightad decision matrix + evidanca classification kay.

FAMILY ROUNDTABLE
What makes a place =afe encough to live in? Compars the youngest learner’s concrete answer
with the clder learner's syslems answer.

TRAIL 2 - THE CREEPING DESERT
Earth Sciance - Ecology - Water Cycle - Systems - Restoration

SCIENCE BOUNDARY

In tha novel, Aridite geoglyphs are 8 fickional machanism affecting the Wilderdand. Real drought,
deseartification, hydrology, vagatalion loss, soil degradation, and restoration are taught from real
sciance. Learmers may compars them, but the story mechanism is never presanted as scientific
facl

SHARED FAMILY LAUMNCH
Chraw the waler cycla from memaory, Compare drawings. [dentify whera evaporation,
condensalion, precipitation, runoff, infiltration, soi, plants, and bodies of water fit.



LOWER ELEMENTARY - GRADES 1-3 - Whera Does the Watar Go?

Goal: recognize basic watar movemant and simple causal/effact.

Achivity:

1. Arrange picture cards: SUN — WATER WVAPOR — CLOUD — RAIN — GROUMDWATER.
2. Add a plant and sail.

3. Compara planted sod with hard’bare ground after rain using obeervation or photographs.

4. Say two “because” sentences: "Plants halp becausea.. " and "Dry 20il can ba a problem
becauss. "

Printable: color and arrow a simple water-cycle diagram: draw ona way (o help soil hold water.

UPPER ELEMENTARY - GRADES 4-5 - Repair the Waler Cycle

Goal: identify evaparation, condansation, precipitation, runoff, infiltrafion, and one practical
canservation idea.

Activity: build a labeled cycle, weaken ana real process such as infiliration or plant cover, predict
fwo consequences, then propose a realisfic repair such as plant cover, runoff capture, mulchesail
improvement, or weiland protaction.

Printable: CAUSE — EFFECT — REPAIR organizear.

MIDOLE SCHOOL - GRADES 68 - Break the Loop

Goal: meded a seli-rainforcing feadback loop and avaluate one intervantion.

Achieity:

1. Begin with less vegetation or less infiltration.

2. Build at l=ast six linked steps.

3. Mark bwo interruption points.

4. Research ona real soil'water conservation strategy from an authorilative source.

4. Produce a one-page infervention plan: mechanism, banefit, costiconstraint, unintended
CONSSqUEnce.

Frintable: feedback-locp diagram + source noie.

HIGH SCHOOL - GRADES 912 - Resiore the Evenplain

Goal: synthesize scientific sources and compars emvironmantal intervantions.

Activity: compare thres real restoration approaches using mechanism, likely banefit, cost,
fimascak. uncariainty, and tradeoffs. Use at l=ast three authoritative sources, including one
government, university, or inkernational scientific sourca.

Frintable: intervention comparison mafriz + recommandation mamo.

FAMILY ROUNDTABLE
What is the difference betwaen the sfony's fictional causs and a real-world eanvircnmental
procass?

TRAIL 3 - TIMBIT'S WORKSHOP
Engineering Design - Constraints - Teshing - Failure - Redasign

SOURCE RULE



All claims abowut Timbit's inventions must ba checked against the final noval bafore publication.
Enmgineering principles may be real; story-device descriptions must remain sourca-faithful.

SHARED FAMILY LAUMNCH
Choose an everyday object that failed or could work better. Ask: What problem was it meant to
salve? What matterad most—sirength, size, salely, cost, spead, comfort, reliability?

LOWER ELEMENTARY - GRADES 1-3 - Build, Test, Try Again

Goal: understand that designs are made 1o solve problams and can improve after festing.
Activity: build a paper bridge, container, ramp, or simple shelter from limited housshald
materials. Test it with one clear challenge. Change one thing and fest again.

Printable: MY PROBLEM ! MY FIRST IDEA / WHAT HAPPEMED / WHAT | CHANGED.

UPPER ELEMENTARY - GRADES 4-5 - Design Undear Consiraints

Goal: define a problam, idantify criteria and constraints, sketch, test. and revise.

Activity: choose a safe design challenge. List what the design must do and what materalsfime
are limited. Make two skatches, choosa one, test i, record one failure, and revisa.

Printable: criterig-and-constraints design shaet.

BIDDLE SCHOCL - GRADES 68 - Enginearing Decision Malrix

Goal: compare compelbing designs using evidence.

Activity: creales thres possiblea solutions, choose 4-5 criteria, score tham, pratolyps or modal the
fop oplion, record test resulls, than revise the matrix if avidencs changes the decision.
Printabla: design mairix + failure analysis.

HIGH SCHOOL - GRADES 5-12 - Design Review

Goal: analyze requiremands, failure modes, tradecffs, uncardainty, and redesign.

Activity: wriba a brief with functional reguirerments and constrainis, identify likely failure modes,
proposa tests, conduct or simulate a test, and defend a redesign in a formal review mamao.
Frintable: requirements table + FME&-style failure revieny adapted for student usa.

FAMILY ROUNDTABLE
When is failure useful information rather than proof {hat an idea was bad?

TRAIL 4 - THE STORYKEEPERS ARCHIVE
Obsarvation - Evidence - Sources - Wnbing - Wordbauilding

CAMOM BOUNDARY
A student may invent new Wilderdand material, but imaginative additions must be clearly labsaled
as creative work. Obsarvation, book evidenca, inferemca, and invantion are not interchangeabla.

SHARED FAMILY LALUMNCH
Flaca an unfamiliar household object on the table. Make four columns: WHAT | O8BSERVE !
WHAT | INFER { WHAT | COULD RESEARCH f WHAT | COULD INWVEMT.



LOWER ELEMENTARY - GRADES 1-3 - Storykesper Detactive

Goal: distimguish °l se2” from 1 think.”

Activity: examine an object, illustration, or map dedail. Say thres °l see. " stalements and two ©l
think...” statements. Put aach on the cormect card.

Frintable: SEE / THIMNK drawing page.

UPPER ELEMENTARY - GRADES 4-5 - Archiva Emntry

Goal: record absarvation, source, inferanca, and one guestian,

Activity: choose a Wilderand place, object. ar character detail. Compleie a ana-page archiva
card with WHAT THE BOOK/MAP SHOWS, WHAT | THINK IT MEANS, and WHAT | STILL
VUAMT TO KMNOW.

Printabla: structured archive card.

MIDOLE SCHOOL - GRADES 68 - Disputed Archive

Goal: compare scurces and revisa a claim whan evidence changas.

Activity: gathar bwo or more story/guide sources about one guestion, classify cradibility and
ralevance, write a provisional claim, than add new evidancs and record any revisian.
Printable: source comparnson + revision record.

HIGH SCHOOL - GRADES %12 - Archival Dossier

Goal: formulate a research question, synthesize sources, identify limitatons, and disfinguish
canon from reconstruction.

Activity: creale a dossier wilh research question, source list, evidence notes, conflicting or
incomplate points, conclusion, limitations, and an optional cleary labsled CREATIVE
RECOMSTRUCTION.

Frintable: dossier femplate.

FAMILY ROUNMDTABLE
Whal makes a Storykesper trustworthy when the evidence is incomplete?



The Mingles
In Wilderland

Gifts and Calling

The Value of Purpose

MINGLES

Learning Modules for Four Age Levels:

Lower Elementary - Upper Elementary - Middle School - High School

esin witertsns (VRRY. KEEPERS....
- I I l-.l L=




Lesson 1 at a Glance

The Big Idea

BIG IDEA

You were made for samething. The question is not whether you hawve gifts — everyone does — but
whether you will use them for what they were intended. YVocation is the word for this: the wark that
matches the life. Your gifts maiched to your purposs.

Chapters 12, 23, 54, and 63

THE THREAD THROUGH THE STORY

Timkit says, “I want rmy life to mean something.” At his father's workbench comes the challemge, “If not
yan, wha? Horatio later tells the Mingles they are in the right place, at the right time, with the right
resgurces. By Chapter 63, the group's different ahilities become part of the answer: 1o one creature can
do everything.

WHERE IT APPEARS IN THE BOOK

Chapter 12 Timbii: =1 want oy life o mean someilhing.”
Tlve refusal 1o Let readtion - anger, loss,
circumstance - becarive iidenniry.

Chapter 23 The still-small-voice call scene at his father’s

wiorkbench: I not you, wha?"

Chapter 54 Haratia commistions he small: "You are in
fee right place at the fight time with the right
resayrces.” This answers Timbins "We e all

just plain peaple.”

Chapter 63 [Hferent creatures bring diflerent glivs; one can
o what another cannot. The Minghes conclude,
“We il succeed or Lall vopether.”



Learning Objectives by Level

LOWER ELEMENTARY
Grades 1-3 « Approx. ages 69

« Name ane thing Timbir, Pipgin, Quill, and
Snleker are !-Ik'll] aL

« Maich a 3|:I:|'I.I:I|E need with a charactsr who
coubd help.

+ Say why that charaeter’s strength fits the
el

« Modice thar a t=am needs diflerent kinds of
lelpers,

MIDDLE SCHOOL
Grades B

« Use story evidence 1o identify a strength
and & limiratian,

= Assign poedes S0 contribulions complement
arne anather.

» Eevise roles when circumsiances change

UPPER ELEMENTARY

Grades -5

« Mame a strengih shawn by each Mingls,
= March & sirengrh o a need.

» Explain why ne single gift fits every
proddem.

HIGH SCHOOL

rratles D-12

= Distknguish takent, preference, mle, and
wacalian.

= Analyze how ability, need imits and
chioice inleract.

= Defend o claimm abour whether having s gift

and delend the ravision. Creales :I"HI:IEII:'I!HHU[!.T., ji'l.tll.ll!l.l'l,g_ﬂ
counlerarglmenl.
Thee BEipngles i Wkl e rla ok Srorykeep=es Pees HuFress hsod Kalri-Sge Lesson |




How to Use This Lesson

Begin together with the Shared Family Launch. It takes about 10 minutes

X, Then each learner mowves to the level that fifs hest. Use the level that matches the learner, not merely the
learner's age.

Bumn the levels simultaneously or on different days. They share aone Hig ldea but use different kinds of
Wik

i. End rogether with the Family Roundiable. Each learner brings one finding from their own level.
What Each Level Needs

LEVEL MATERIALS

Lower Elementary Character Helper Cards, Keed Cards, optianal

burtonsicoins/blocks 45 markers, Crayons o

pencil, Draw & Tell page

Upper Elemenlary | Character Gift Cards, Need Cards, preEneil,

Student Reflection

Middle School 4 siall hoosehald abifects as markers, scrap
pager of sdcky modes, Team Planning Sheet,
Student Redlection

High School Book ar chapier modes, Case Matrix, Positian

Memo page, pench



Start Together

Before Anyone Splits Into Levels
Read or briefly recall the four story moments below. Do not turn this into a lecture; the purpose is
simply to put the same idea in everyone’s mind before the age-level activities begin.
Chapter 12 Timhbit says, “I want my life to mean something
Chapter 23 Af his father's workbench comes the question: “1f not you, who?*
hapter 51: Horatio tells the Mingles they are in the right place, at the right time, with the right resources.

tapier b3 Different creatures bring differant abilities. The group will succeed or fail together.

Ask Everyone the Same Two Questions

¢ [5 @ gift mostly something youw HAVE, or something you USE?
* When does being pood at something become important to somebody besides you?

¥ . Tany . — - P -} 5 1 LTk r - v 1 F
o LS ET LEEMENTAry: aski SITTLHEY vwhat 1= e I (VIETE @ 2inpdl &y VWILEN N 1L LENLE DR

EEEF THE QUESTION OPEM
Do miot force a single family answer yet. The four age levels will approach the same Big ldes differently
and return to it at the end.



Who Can Help?

LEVEL QUTCOME

Name at least ane strength shown by e ch Mingle, match simple nesds with reasonable helpers, and explain at
Least twio matches using - can help becouse

Home Educator Guide

WHY THIS LEVEL L0
= Directiond are read alowd by e adale.

= Children paint, place, dreaw, and talk more than they write

= The geriviry uses simple cadse-ard-elect: "“Who can hedp? Why?

= D it Tesueire (e childd o learo the word “vocation.” The cancept is enaugh: peaple are gond at different thongs, and

those srengths can help
[ LUF

= Frint the Character Helger Cards and Need Cards,

= Cul fhe Need Cards apart. Character Helper Cards may stay an ane sheet or be cul apart.

= Qprional: wse Dnie nerans, coinsg, hlecks, or loy OZired a5 mavabie character nuarkers,

= Beep the Draw & Tell page aside amil the activiny Is dnished.

EACH THIS I'IRS1 ') 5 WML
Remind the child: Timbar invents. Plppin protects and makes brave cholees. Qulll notices things others miss.
Smicker guietly finds our useful Information. Say: “Nobody has to be goad at everything. A good team feeds
difterent kKincds af helpers.”

UN THE ACTIVITY — 20 T IINUTES
L. Meer the haelpers. Read the foir Character Helper Cards aloud and name one thing each Mingle i goad at.
2. Bead one Meed Card abowd aned place i in the middle.
3. The child paolinlg 10 ot mawves the Mingle who cowld belp bese.
4. e the sentence frame: * can help because :
5. Far sprme cards ask. "Could sofmebody @lse help iop?” Mare ihan aone answer may work
. Alver several cards, wae g Challenge Need and buaild & team of two or move halpers,
CLIFSE THE LEYE
When the acthnry & complete, give the Draw & Tell page. A vounger chibld may diciare while the adult writes. Save
It for the Tamily Roundiable



Character Helper Cards

TIMBIT PIPPIN

Good at making things and finding ways to fix Good at being brave, noticing danger, and
problems. helping others feel safe.

QUILL SNICKER

Good at looking closely, noticing clues, and Good at moving quisetly, listening, and finding
asking questions. put wseful information.



Who Can Help? — Need Cards

Something broke. We need a new bdea for how to
fix fe.

There are tracks on the ground. We need
somenne 1o look closely and tell us what they
notice,

The group has a problem noboedy has solved
hefore.

Everyone looked at the same place, but somebody
mdased ome small cloe.

CILAL L My
A friend is lost. Which TWO helpers could work
tagether?

HALLEMNGI
Something strange s happening and nobody
knows why. Which helpers should start?

A younger friend is scared and needs someone
calm and brave nearhy.

We need to know what s happening nearby
without making a lot of nolse.

Someone may be walking toward danger and
nieeds help making a safe cholce.

The Mingles need someone to lsten carefully and
bring hack useful information.

HALLE N
The groap must make a plan, notice clues, and
keep everyone safe. Bulld a team.

Plck any two Mingles, Make up one simple need
they conld solve together.



Draw one Mingle helping with something.

Tell me about your picture:
iz good at
That helps whean
A team needs different helpers because

Orptional family connection

Ak “What 15 one thing you ke helping with ar home? A drawing or spoken answer & enough.

FAMILY CLOSE

Say together: “We do not all have to be good at the same things. We can help in different ways.”



Match the Gift to the Need

LEVEL OUTCOME

Match at least eight needs to reasonakle character strengths, explain three matches using strength +
need, and explain why no single gift fits every problam.

Home Educator Guide

SET UT

Flace the four Character Gift Cards face up. Shuffle the Need Cards. Keep the Student Beflection aside until
the activity is finkshed.

LWL TR S Bl | M1k

Lay: “Today we are not deciding which character i= best. Wa are asking a different gquestion: what does this
situation need, and whose sirength fits that need?
HI HE ACTIVITY 25 T0O 35 MINUTES

. Bead the four Character Gift Cards together. Have the learner name the key strength on each card.

L Turn over one Need Card and read it alowd.
hatch the need ta the character whose sirength fits best. Challenge cards may reasanably use two

characters.

i. Before moving on, require the sentence: “This need calls for _ hecause
Continue through at least eight cards. Use all twelve if attention is strong.
For a challenge card, ask whether a different match could also work and svhat would change.

Ask: Which character helped with the most different needs? Was anyane vseful for every need? What would
the proup lese if ane character were missing?

CLOSE THE LEVEL
When the actiwity is complete, give the Upper Elementary Student Reflection. Allowr 8-10 minutes. Save it
for the Family Roundtahle.



Character Gift Cards

TIMBIT
I R | PROBLEM SGLVER

STRENGTH: Bulldls, vesrs, fixes, and tries agatn.

HELFS WHEN: The group needs a new idea, & tool,

07 A Way to repair something that ks not working

QUILL
L | I PR

STRENGTH: Looks closely, aske guestlons, and

notlces detakls others miss.

HELFS WHEN; The groug needs clues, caveful

ohaervation, or help corparing what they know

PIPPIN

H IkE | OECESLOM MAKL
STHEMGTH: Morlces l.'|£|.|".!.:-_""'. thinks abaut Sq'.lj‘.![:g.',
and acts when others heciiane.
HELPE WHEN: Somenne nepds PEOCBCILOE, A caratul
chadoe, ar a plan that puts people hefare
Convaniancse,

SNICKRER

Wl il ] ] T (N1} 1 LHLKR

STRENGTH: Moves guietly, listens, watches, anc
brings back informatlon.

HELPS WHEN; The group does not know enough
yer and needs someone [ find our what k=
happening.



Need Cards

MNEED 1
senething important is broken, and the group needs
& nEw way Lo ke i1 work again.

NMEED 3
Cveryene sees the abivbous clue, But the growp may

I missing & soall detail,

MEED 5
Thee Lirst plan Guiled. The group needs somes)ne
willing to rethink in, sdjust i, and ey again.

MEED 7
A cluoe does 0ol make sense yel, The group nseds
somepne e look carefully and ask a herer question.

CHALLENGE 1
el UL B N L

A storim damaged a ceedsing. The grodp needs hotly a
sale plan AND & practical way o salve ee probdemm.

CHALLENGE 3

Aslrange dedios has been Tound. The group needs 1a

abserve i belore anyone iries ta wderstand or 0% 0L

MNEED Z
A younger traveler is frightened, and the group
nesils somesme (o pul safely frsl

MNEED 4
[he group daes not Koo what is happening nearby
amd fesds reliable information before deciding.

NEED &
Dol clueices bot sepm pessibie. The growp needs
safmeane 10 show dewin and compars e risks.

NEED &
The grouf meeds Lo learn wWhat anather group is
diving without drawing artention.

CHALLENGE 2

A fraveber is missing. The graup needs semeans 14
police clues AND sormsane Lo ok alsaul salery.

CHALLENGE 4
WO GITTS MAY HI

The groug Laces a problem nobady undersiands ved.
Chey posed o learn oere and ey decide swihat Kind
ol el is nesaded.



Student Reflection

1. Choose one Need Card. Which Mingle did you match to it?

2. What is that character good at, and why did that strength fit the need?

3. Choose one Challenge Card. Which two Mingles could help, and what would
each contribute?

4. Finish: A group is stronger when...



Mission Design Challenge

LEVEL OUTCOME

Build a team plan that matches strengths to mission needs, then revise roles when the conditions change
and explain why the revision improves the plan.

Home Educator Guide
SET UT
Choose Mission A ar Mission B. Gather four small househaold objects—cains, buttons, beans. paper clips—ta
stand for Timbic, Pippin, Quill, and Snicker, Give the learner tha Team Planning Sheet and a few scraps of
paper or sticky notes.

1 LELLS FLES] L]
Write NEED = STREMGTH = CONTRIBUTION. Ask why “[ like this character” is not enough reason to assign a
rale. A useful role must answer a real need.
LSS5I il i HMINDTLES

Place the four markers on the planning sheet. For each character used, write a specific job and a reason that
links the job to the character's sirength. One character may be leff unused if the learner can explain the
tradeott.

CHANGE OF CONDITIONS — 8 MINUT

Eead the mission's new condition. Move the markers and revise anly the roles that should change. Keep the
original plan visible so the learner can explain the revision.

Ask: Which strength mattered most at first? Which became more important after the change? What is the

=}
difference hetween having a strength and knowing when to wse it?

CLOSE THE LEVEL

Give the Middle Schaol Student Reflection. Ask for one story connection and one explanation of a
revision. Save it for the Family Roundtable.



Mission Challenge — Team Planning Sheet

MISSION A — FIND THE CAUSE

A settlement’s water supply s dropping quickly. The abvious water source 1s still flowing, so the cause s not
clear. The team needs careful chservation, information from people nearby, a practleal plan, and someane to

N oE rish,

CHANGE OF CONDITIONS: & resident reports seeing someans near the water chiannel atter dark. Tie team
MUST Na%W Inyesiagare wilthout creallng panic

MISSION B — MOVE SAFELY

A mixed group of travelers must reach the Refuge before nightfall, One route is shaeter but poorly known; the
ather is longer but familiar. The team needs risk judgment, ohaervaton, coordinaton, and a way to solve an
unexpected obstacle.

CHANGE OF COMDITIONS: A fallen tree Blocks the famillar route. The team has less daylight than expected.

Team Plan

MINGLE SPECTFIC [OR WHY THIS STRENGTH FITS THE NEED

Timdsit

Pijpin

Quill

Enicker



Student Reflection

1. Which character's strength was most useful in your first plan? Explain with one
story detail or lesson idea.

2. What changed in the mission? Which role did you revise, and why did that make
the plan stronger?

3. Name one limitation that mattered. How did another person's strength help
cover it?

4. Finish: A strength becomes a contribution when...



Vocation Case Conference

LEVEL OUTCOME

Distinguish talent from wvocation, analyze two characters, and defend & nuanced claim abauat
responsibility that includes limits and a counterargumenit.

Home Educator Guide
e ILES I
If you are especially able to meet a real need, does that create a greater responsibility to act?
'.! | ALK
Usa the Case Matrix on the next page. This is not a career-planning exercise; it asks where ability, nesed,
responsibility, limits, and choice meet.
"ART CASE ANALYSIE! 20 T 10 MEINLTT
I. Choose twa characters from Timbit, Pippin, CQuill, Snicker, or Horatio.
L. For each, identify an ability, a desire or preference, a need the character encounters, a limitation or cost,
and the respanse the character chaoses.
Decide whether the character's contribution is best described as talent. role, vocation, or some
cambination. Support the judgment with story evidence.
ART 2 VKL A POSITION — 20 TO 30 MINUTES
Agree, disagree, or answer "It depends.” State a principle, use two story examples, and address one
COUNEETETEUITETT.

PROPOSITION

When a person has an unusual ability to meet an important need, that person has a greater
responsibility to act.

AL LU ISCERY D BN I MiINLL
Write a 350-500 word memo to one character: what are you equipped to contribute, what need calls for it, what
Herits pnatter, and what respansibility 15 yours?

CLOSE THE LEVEL
Complete the High School Position Memo page. Ering one sentence from the memo to the Family
Roundtable.



Vocation Case Matrix

QUESTION

Character

Ahility | strength
Mepd encountered
Lintitation | cast

Chosen respomnse

Interpret the Cases

For each case, is the contribution best understood as & talent, a rale, a vocation, or some combination™
Explain what makes the distinction.



Position Memo

Your Claim

I AGREE | DISAGREE | THINEK IT DEPENDS with the proposition becanse:

Evidence

Story example 1:

Story example 2:

Counterargument

A reasonable ohjection to my position is:

My response is:

Advisory Memo

In 350-500 woards, advise one character abbout what contribution is theirs to make—and what limits they
should respect. Use the back of this page or additicnal paper.



Family Roundtable

One Question, Four Levels of Answer

Each learner brings one finding from their own activity. Do not require sveryone to have reached the same

canclusion.
Lower Elementary Upper Elementary
thare ane Mingle and one way thar Share one character gift and one need it
characier can help. fliz
Middle School High School
Ehare ane role you changed after the Read aone sentence from your posidon
milssion changed, and why. e @abour responsibility and lrmdes
Discuss

« Dies being good at something mean you must always be the one who does it?
* What changes when another person truly needs a strength you have?
* Why might a family, team, or community be healthier when different people contribute different

things?

THE IDEA TO CARRY FORWARD

A prift is not valuable because it makes one person impressive. It becomes a contribution when it is used
wisely in response to a real nesd—and when it waorks alongside the gifts of others.

Protect Delight

: 2 > S :
If the discussion 15 alive, stop there. The DUFGEE OF the PRICREL 25 RO I '.'-l.'i:l':'- re ey Blanes. s fo et are shary

A

. | i . S B . Fy
QEER IRE SUME IMPOFLENT AT 80 BAUENE0 eV I5 of .|r-,'-r.'|.



The Mingles in Wilderland

MULTE-A0E LESSN 2

Choosing Friendship

The Value of Friendship

Artention, Homesty, Repalr, and Presence

Learning Modules for Four Age Levels
Lower Elementary - Upper Elementary - Middle Schoaol - High School

One sbory. Four levels of challenge. One compiete family packet.




THE MINOLES 1M WILDEELAND | HOMERCHOODL MULTIAGE LESS0N T

Lesson 2 at a Glance

reeded for all fowr age levels is contained in this packel.

BIG IDEA Friendship is more than liking someone or sharing good times. A friend pays attention,
tells the truth with care, repairs hurt, and stays present when another person is afraid or
ashamed.

The Thread Through the Story

Pippin beginz this section worried about Timbit and Snicker. Her relief comes out first as anger, but
she allows the friendszhip to reopen. When the group wrongly suspects Whisk, Pippin joins the
apology. Later, beside the fire at Crescent Lake, Fippin entrusts her deepest fear and guilt to Timbit
and Cuaill. They do not lecture or rush her. They mowve close and hold her. Across these scenes,
friendship becomes attention, repair, shared work, honest vulnerability, and faithful presence.

WHERE IT AFPEARS FRIENDSHIF MOMENT

Chapter 24 - A New Day Pippln worries abour absent friends; rellsf becomes

- - IS L5
anger, then honest recannacrion.

Pippln admits her part In wrongly suspecting Whisk

Chapter 25 - Bandit and Baa
and jolns the apolomy.

; S The Mingles wark theough danger together;

Chapters 289-30 ) o 3 5
friendship becomes practical cooperation

: ; Plppln shares trauma, guile, and fear. Timbit and

Chapier 34 - Flrnax ;
Qudll lisven and hold her without trying 1o fix her

The friends face another separation and recognize

Chapter 36 - Mertle's Adieu
how much trusted caompanions matter.

Learning Objectives by Level

LEARMER WILL...

Recognize friendly actions: notlce, listen, help,

Lower Elementary « Grades 1-3
¥ kace apclogize, include, and stay close,

Match a friendship need o a fifing response and
Upper Elementary @ Grades 4-5 explain why some responses help while aothers
deapen hur.
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LEARNER WILL. ..

Analyze a fiendship rupture, select a repatr, and
reviee the response when new informanion appears.

Middle Schoal - Grades -8

Distinguish affection. lovaliy, honesty, repatr, and
High schoal - Grades 9-12 presence; defend a nuanced claim abowt obiigations
bemwaen friends.

FAMILY GUIDE

How to Use This Lesson

A simple muiti-age rhythm

1. Begin together with the Shared Family Launch, Allow about 10 minutes.

2. Mowe each learner to the level that fits best. Choose by readiness, not merely age.
Bun levels simultaneoushy or on different days. Every level explores the same Big Idea through
different work.

4. Return for the Family Roundtable. Each learmer brings one finding, not a completed packet.

What Each Level Needs

MATERIALS

Friendship Action Cards, Sliuatlon Cards, crayons or
penctl, Draw & Tell page

Lower Elementary

Friendship Response Cards, Declsion Cards, pencll,

Unper-Elemetrtacy Zmdent Reflectlon

Repair Map, three Case Cards, pencil, student

Middle Schoal Reflection; optional family member for role-play

Friendship Ethics Matrix, Position Brief, manusceipt

High school
& ar book for evidence

HOME EDUCATOR NOTE Friendship is not agreement at all costs. Older learners should be
allowred to distinguish faithiful friendship from secrecy, manipulation, approval-seeking, or lovalty
to wrongdoing.

Timing
*  Shared Family Launch: 10 minutes
s Ape-lovel work: 30-60 minutes
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«  Family Roundtable: 10-15 minutes
*  ODptional extension: revisit Chapter 34 as a family read-aloud.

SHARED FAMILY LATNCH

Start Together

I minudes Al wges

Before Anyone Splits Into Levels

Read or briefly recall these moments. Keep the launch short; its purpose is to place the same guestion
in every learner's mind.

» Chapter 24: Pippin has been frightened for Timbit and Snicker. When they return, her relief first
sounds like anger. She eventually turns back toward them and says she is plad they are safe.

» Chapter 25: After helping suspect Whisk unfairly, Pippin adds her own apology instead of letting
Timbit apologize for everyone.

+  (Chapter 34: Pippin tells Timbit and Quill what happened to her family and confesses the guilt and
fear she still carries. They sit beside her and hold her.

Ask Everyone the Same Two Questions

¢«  How can you tell when someons needs a friend?
«  What can a friend do when words are not enough?

KEEP THE QUESTION OPEN Do not settle on one definition yet. Each age level will test what
friendship requires and bring an answer back to the family.

SrcaryMeepers Press | The Valie of Triendslip | 4
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LOWER ELEMENTARY « GRADES 1-3

What Can a Friend Do?

Concrete, viseal, gral learning for younger siblings

LEVEL OUTCOME Name at least four frendship actions and match a reasomable friendly
response to at least four situations.

Home Educator Guide

Set Up

Cut apart the Friendship Action Cards and Situation Cards. Place the Action Cards Face up. Keep the
Draw & Tell page for the end.

Teach This First = 3 Minutes

Say: “Afriend cannot make every hard feeling disappear. A friend can notice, listen, help, apologize,
include, or stay close.” Read each Action Card alowd.

Run the Activity - 20 to 30 Minutes

5. Turn over one Situation Card and read it aloud.

&. Letthe learner choose one Action Card that could help.

7. Bequire the zentence; "A friend could  becauze "

&. Accept more than one answer when the explanation fits. Ask what might make one response
better than another.

9. Continue through at least six situations.

Debrief

Which friendly action was useful most often?
When might helping without listening make things worse?
Why 15 apologizing something a friend =ometimes needs to do?

Sy Eeepas Press e Wl GF Friencdslii I 5



Friendship Action Cards

Read alowd. Keep as ane sheat or cul apart

NOTICE LISTEM

Pay attenton when someane seerms worrled, left out,  Let the other person speak. Do not eush to glve an

or hourt. ANEWET.

HELP APDOLOGLZE

Ltee your hands, time, or courage when a friend Say what you did, recognize the hurt, and try to
needs praceeeal help. make it right.

IMCLUDE STAY CLOSE

hake roam. [nvite someone Inte the wark, play, or

Sornetimes the sest gUT 15 noat }E'Eﬁ.']l:'l.'[} sameone alone
CONVErsATIONn.

Situation Cards

You blamed a friend before you Enew the whale

A friend is quler and keeps loaking at the ground. sty

A friend tells you about something frightening that
happened long ago.

A new traveler srands outside the circle.

Afrlend k= strugeling with 8 heavy job and time Ls

Two friends are a amd talkdng over each other.
SPE BIETY TE running o

A friend returns safely after wou were warried and Afrlend made a mistake and ks afrald everyone will
frightened. leave,
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LOWER ELEMENTARY

Draw & Tell

A grown-up may write the learners words.

Draw Pippin sitting with Timbit and Quill beside the fire. Show one thing the friends do that helps
Pippin feel less alone.

Tell about your picture: A friend can...

FAMILY CLOSE Say together: “A friend notices. A friend listens. A friend stays.”
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UPPER ELEMENTARY + GRAIMES 4-5

Choose the Helpful Response

Decision garee with reveal cards

LEVEL OUTCOME Choose and defend helpful responses to friendship needs, revise one choice
after a consequence is revealed, and use one story moment as evidence.

Home Educator Guide

Set Up

Cut apart the Response Cards and Decision Cards. Heep the Consegquence Reveals hidden. Place the
Student Reflection aside.

Teach This First = 5 Minutes

Write NEED = RESPONSE — RESULT. Explain that a response can be well-meant and still miss what a
friend needs.

Run the Decision Game - 25 to 35 Minutes

10, Bead a Decision Card. Mame what the friend may need before chopzing a rezponsa.
11. Select one Response Card and explain the choice.

12, Bead the matching Consequance Reveal.

13. Eeep the choice or revise it. Explain what the reveal changed.

14, Connect at least one decision to Fippin in Chapter 24, 25, or 34.

Debrief
¢ Which responses soundaed helpful but were not?

*  VWhen is truth part of friendship?
¢ What makes an apology a repair instead of merely a word?

CLOSE THE LEVEL Complete the Upper Elementary Student Reflection and bring one answer to
the Family Roundtable.

iy Eeepers Press Tie Wnliie ol

Friendslii I B



Response and Decision Cartls

art. Keep reveals hidden unbl a res PORse i

Response Cards

LISTEN FIEST FIX IT FAST

APOLOGIEE CLEARLY CHANGE THE SUBJECT

STAY BERIDE THEM TELL THEM WHAT THEY SHOULD IFEEL
ALK WHAT WOULD HELP DEFEND YOURSELY

Decision Cards and Consequence Reveals

DECISIIMN HIDDEN CONSEQUENCE REVEAL

L. Your frlend returns afrer frightendng vou, You fesl 1 you artack fiest, your friend may hear only blame.

relbeved and angry. Marning both fear and rellef opens the conversatian.
2 You suspected a friend becauss of a stereatyps, A group apolomy does ot replace your own. Repalr
then learned you were wWrong. begins when you name your part.

1. A friend shares a painful memory and says, “1feel  Quick reassurance can slence the szory. Listening

like a monster.” and staying close may be the first need.
A A friend wants you to keep a secret that could Loyalty ks not helping a friend hide serous harm. A
place sameone n danger. trustworthy adult may need o be involved.
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UPPER ELEMENTARY

Student Reflection

Lise after Choose the Helpfil Response

1. Which Decision Card was hardest? What did you think the friend needed?

2. Which response did you revise atter reading the consequence? Why?

3. Choose Pippin in Chapter 24, 25 ar 34. What did friendship require in that moment?

4. Finish: Friendship is more than liking someone because_..

S0 Keeter & Prese Mg Walue of Triendship | 10
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MIDDLE SCEICOL - GRADES 6-8

Repair the Circle

Kuptire, neet, FESPONES, CONsaqierce, and revision

LEVEL OUTCOME Analyze three friendship ruptures, design a specific repair, revise one repair
after new information appears, and support one judgment with story evidence.

Home Educator Guide

Set Up

Give the learner the Repair Map and Case Cards. Optional: use two family members to read the roles
Aloud.

Teach This First = 5 Minutes

A friendship rupture is a break in trust or connection. Repair is not pretending nothing happened. [t
involves recognizing what happened, understanding the need, taking responsibility, and choosing a
next action.

Case Work - 30 to 40 Minutes

15, Choose two cases and complete a Bepair Map for each.

16, For each repair, write the exact first sentence the character should =ay.

17. Read the New Information line. Revise the repair if necessary.

18, Connect one case to Pippin's cholces in Chapter 24, 25, or 34.

19, Optional role-play: perform the first sixty seconds of the repair, then switch roles.

Debrief

¢ Can trust be repaired without consequencas?

¢« \When does loyalty require disagreement?

«  Why might presence be more respectful than advice?

oy Reeper s Frese Thee Wabge of Triegdship | 11



Repair Map and Case Cards

Lise two cases; complede ane m ap ,r-.l'.l' B

Repair Map

[ YOUR ANALYSIS

Ruprure: What damaged conmection or teast?

Meed: What does each person need now?
Responaibibioy: What must be admitied or changed?
Firsz sentence: What should be sald first?

Mext actbom: What would make the repaly concrere?

Evidence: What Mingles scene supports your

judgment?

Case Cards

MNEW INI'ORMATION

A, You accused a frlend of taking something. The Your friend =ave this is not the fiest e the group
rrlsaing abyect L= found elsewhere, hias suspecied them.

B. A friend disappears while trylng to solve a

G They did not understand how frightened everyone
problem alone. They remurn safely and expect

wolld be.
celebratlon.
C. A frlend shares a painful s1ory, then asks you The story Includes a present danger che friend
never io rentlon i again. CATINGT MAnEE: alone
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MIDDLE SCEIHIL

Student Reflection

Lise after Repoir the Circle

1. Which rupture would he hardest to repair? Explain why.

2. Write the strongest first sentence you designed. Why is it a good beginning?

3. What new information caused you to revise a repair? What changed?

4. Use one story detail to explain the difference between comfort and genuine friendship.

S0 Kt & Prese Mg Wakbue of Triepdship | 13
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HIGH SCHOOL - GRADES 512

Friendship Ethics Case Conference

Affection, loyalty, honesty, repair, presence, and limits

LEVEL OUTCOME Analyze friendship as a moral relationship, compare two Mingles cases, and
defend a nuanced proposition using evidence and a counterargument.

Home Educator Guide
Big Question
What does one friend owe another - and where do the obligations of friendship end?

Part 1 - Case Analysis - 20 to 30 Minutes

200 Analyze Pippin's Chapter 24 reconnection and Chapter 34 disclosure.

21. For each case, distinguish affection, lovalty, honesty, repair, presence, and protection.

22 [dentify a possible excess or distortion: possessiveness, enabling, forced disclosure, secrecy, or
approval-seeking.

Fart 2 - Take a Position - 20 to 30 Minutes

PROPOSITION A true friend has a duty to tell the truth and remain present, even when either
choice creates discomfort.

Apree, disagree, or answer “It depends." State a principle, use two story examples, and address one
counterargument.

Part 3 - Friendship Covenant - 15 to 20 Minutes

Draft five commitments for a trustworthy friendship. Each commitment must include a boundary or
qualifier.

CLOSE THE LEVEL Complete the Pasition Brief. Bring one sentence to the Family Roundtable.

oy Reeper s Frese Thee Wabge of Triegdship | 14



Friendship Ethics Matrix

L'se Pippin's Chapter 24 and Chapler 34 scenes

DIMENSION CHAFPTER 24 CHAFTER 34

What threatens connection?

What does Plppin need?

What does the friend owe?

What Fesponse helps?

wWhat response could cause harm?
What boundary or limkr matters?

What changes after the response?

Interpret the Cases

Which scene presents the more demanding Iorm of [nendship, and why?

Friendship Covenant

1. We will . unlassiwhile
2. We will . unlassiwhile
3. Wa will . unlessiwhile
4. We will . unlessiwhile
3. We will . unlessiwhile
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HIGH SCHOOL

Position Brief

Lise after the case conference

Your Claim

I AGREE ! DISAGREE  THINE IT DEPENDS with the proposition because:

Evidence

Story example 1;

Story example 2.

Counterargument

A reasonable objection to my position is;

My response is:

Concluding Principle

A friendship becomes trustworthy wwhen...

“nivEester s Press Thee Walue of Trierdzhip I 1&
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COME BACK TOGETHER

Family Roundtable

10-15 munutes < All gges

One Question, Four Levels of Answer

Each learner brings one finding. o not require everyone to reach the same conclusion.

SHARE

One friendship actlon and a sltuatlon where i@ would

Liovwar Elementary

hielp.
Orne response you revised after seslng its
UEper Flementary COMSEUETcE,
nilddle schoal O flest sentence that could begin cepalring trust
One sentence about what friends owe one ansther -
Pl Suticin and ane limlt
Discuss

« [5listening an action? Why or why not?

»  Cana good friend disagree with you?

¢ When showld & friend seek help from a trustworthy adualt?

*  Which matters more: saying the perfect thing or refusing to leave someone alone?

THE IDEA TO CARRY FORWARD Friendship is chosen repeatedly. It grows when people notice,
listen, tell the truth with care, repair what they damage, and remain present when another person
cannot carry the moment alone.

Protect Delight

If the discussion is alive, stop there. The purpose is not to complete every blank. It is to let one story
open the same important idea at several levels of depth.

iy Reeper s Frese Thee Wakue of Priegalship I 17



The Mingles in Wilderland

MULTI-AGE LESSOMN 3

Changing the View

The Value of Perspective

Observation, Assumption, Experience, and Understanding

Learning Modules for Four Age Levels
Lower Elementary - Upper Elementary - Middle Schoaol - High School

One sbory. Four levels of challenge. One compiete family packet.
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Lesson 3 at a Glance

reeded for all fowr age levels is contained in this packel.

BIG IDEA Perspective is the view available from where we stand. It is shaped by what we notice,
what we know, and what we have experienced. Changing position—or listening to another person
—an reveal what our first view concealed.

The Thread Through the Story

Quill repeatedly discovers that seeing i= not the =ame as understanding. A map represents a place but
iz not the place itself Snicker sees the white sails only from a distant ridge. Whisk hears the fox
encounter without seeing it and imagines Pippin has been killed. Quill first sees a threatening fox,
then looks into Marlowe's eyes and sees a person. By Chapter 44, he helps Pippin separate this fox
from the fox who destroyed her family. The facts do not change; the available view does.

WHERE IT AFPEARS FERSFECTIVE MOMENT

A map, painting and place represent reallty

Chapter 37 - On the Road Agaln :
differently; Quill recognizes the faox as a person.

it a8 i s TlEnie Dstance and position determine whether the
.3 ) 3 E ™ Mingles cam aee the trace, sails, and ship.
The Mingles interpret Horatlo's face and intentions

Chapier 40 A Surprise Awailis
threough fear, stories. and prior beliefs.

Kew Information forces the group o recansider swwhat

Chapter 43 - Marlowe
P happened during the fox encounter.

il disringuishes Marlowe from the fox in Pppin's

Chaprer 44 - Fippin
P PP past without dismissing her {sar.

Learning Objectives by Level

LEARMER WILL...

) i ] Fhysically change viewlng positlon, describe visible

Lower Elementary « Grades 1-1
and hidden detalls, and compare twoe hanest views.,

Retell ome event in distinet vodoes and kdentify how

Upper Elementary « Grades 4-5
PE i iz knowledge, fear, and locatlon shape each accouni.
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LEARNER WILL. ..

Horr abservanons, inferences, and assumprions;
mMiddle Schoal - Grades G4 K
revise a concluston when new evidence appears.

Analyze perspective as both a liondtation and a moral

FLgh Scitil: G e responsibility; defend a nuanced nterpretive clalm

FAMILY GUIDE

How to Use This Lesson

A mlti-sensary, multi-age rhythm

Beprin with the tactile Shared Family Launch. Allow about 10 minutes.

Move each learner to the level that fits best. Choose by readiness. not maerely age.

Uze spoken performance wherever useful. A learner may record an audio response instead of
writing it

4. Return for the Family Roundtable. Each Iearner contributes one changed view.

[T o I

What Each Level MNeeds

MATERLALS

Amall box or book, 3-5 household objects or fgures,
Yiewpotnt Frames, crayons

Lower Elementary

. Walce Cards, event script, optlonal phone/recorder,
Upper Elementary i Shest
Evidence Cards, three labeled sorting areas, pencll,
Revislon Record

Middle Schoal

Perspactive Ethics Doasier, Posidon Brief, manuscript
High School H Seri
ar book for evidence

HOME EDUCATOR NOTE The goal is not to treat every interpretation as equally accurate,
Learners should distinguizh an honest limited view from a claim that ignores available evidence,
and empathy from agreement.

Timing
¢  Shared Family Launch: 10 minutes

s« Ape-level work: 30-60 minutes
¢«  Family Roundtable: 10-15 minutes
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*  Optional auditory extension: record and replay the same event in three voices.

SHARED FAMILY LATTNCEH

Move, Look, Listen

10 mimies - All ages

A Viewpoint Demonstration

Place a box or upright book in the center of a table. Put one small object in front, one behind, and one
to each side. Family members stand or sit at different positions without moving the objects.

5. Each person says only what is directly visible from that position.

&. Move to another side and name what appears or disappears.

7. One person closes their eyes while another makes a short sound with an object. The listener
describes what the sound suggests, then opens their eyes to check.

&. Read or recall Whizk's experience in Chapter 37: she hears Pippin’s cry and the fox's howl but
cannot see what happened.

Ask Everyone the Same Two Questions

* (Can two people give different honest accounts of the same scene?
» What should we do before turning a partial view into a final judgment?

KEEP THE DISTINCTION CLEAR A perspective may explain a conclusion without proving that
conclusion correct. New evidence should be allowed to change the answer.

-

StonyEeepaps Prass The Wil ol Pepspective | 4
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LOWER ELEMENTARY « GRADES 1-3

Walk Around the Story

Tactife construchion aed physical viewpoini-faking

LEVEL OUTCOME Describe at least three different views of one constructed scene and mname
something each viewer cannot see.

Home Educator Guide

Build the Scene « 5§ Minutes

Use & box for a tree or ridge and small figures for Quill, Pippin, Whisk. and Marlowe. Exact figures
are unnecessary; blocks, clothesping, or folded paper will work.

Run the Actvity - 20 to 30 Minutes

3. Plate (uill where he can see Marlowe's face. Place Whisk behind the “thicket,” where she can
hear but not see. Flace Pippin on the opposite side.

10. The learner carries a Viewpoint Frame to each figure and Iooks through it from that figure's
height and directiomn.

11. At each position, complete: *l can see . I cannot see I might think "

12. Move one object or reveal one hidden detail. Ask the learner to revise the final sentence.

13, Build & second scene from Chapter 38 using the ridge, trace, and white sail.

Debrief
VWhich position showed the most?

o [Did amy position show everything?
»  What can you do when your view is incomplete?

SronyEeepeps Prass Toe Sl el Pepspecti | g



Viewpoint Frames and Scene Pieces

Cud ouk the frames; wse the labels with blocks or figures.

QUILL'S VIEW
[ see

[ cannot see

[ mbght think:

WHISK'S VIEW
[ hiear:

[ canmor es:
I mkght think:

Moveable Scene Labels
TREE | RIDGE
WHITE SAIL
QUILL

WHISK

PIPPINS VIEW

[ zoe

| cannol see:

[ rnlght think:
MARLOSVE'S VIEW
I o

[ cannot knew:
I might thank:

THICEET
ENT-GRASE TRACE
FIFFIMN

MARLOYWE

SAYIT ALOUD “My view is real, but it is not the whole scene.”
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LOWER ELEMENTARY

Draw the Hidden Side

Show fuao honest views of the same place

Diraw what one character sees from the front.

Mow draw what another character sees from behind.

Tell about the difference:

SroryEeepars Progs fre % Rluse of Pepapeciive | i
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UPPER ELEMENTARY + GRAIDES 4-5

Same Event, Different Voice

Auditory learning throwugh performed point of view

LEVEL OUTCOME Perform or record three accounts of one event, then identify how position,
experience, and missing information alter each account.

Home Educator Guide

Teach This First - 5 Minutes

Explain: an account contains observation, interpretation, and emotion. A strong listener asks which
is which.

Run the Voice Studio - 25 to 35 Minutes

14. Assign Quill, Pippin, and Whisk Voice Cards. A parent or sibling may read additional parts.

15. Bead the Fox Encounter Cue once. Each learner listens without taking notes.

16, Perform a 30-60 second spoken report in character. Record it if practical.

17. Replay or repeat the reports. List one fact all vaices share and one detail available to only ane
ViHCe,

18, Switch roles and perform again. Change tone, pacing, and emphasis withowt inventing new facts.

1%, Complete the Rezponse Sheet.

Debrief
¢ VWhich voice sounded most certain? Was certainty the same as accuracy?

«  How did fear change what a character mnoticed?
»  What did you understand only after hearing another voice?

CHOICE FOR QUIET LEARNERS A learner may make an audio recording alone, use a puppet, or
have another person read the words they compose.

SonyEeepeps Pras Toe Sl el Pepspecti | e



Voice Cards and Event Cue

Read with exp ; remain feithful fo the text

QUILL PFIFFIN

You see Marlaowe's eyes and _ )
Yiou belleve a fox threatens Cudll You cannet see the encountar. You

hesitare because he b= a Hving :
= You charge out with a sthek befare | hear Plppin cry, hear & howl, and

persan. Then Pippin rushes out
you know what the fox Intends. fear that Plppin has been killed.
and you release the arraw.

Fox Emcounter Cue

Smudge orders everyone to hide. Marlowe approaches Quill's cover. Pippin breaks from hiding.
Quill's arrow strikes a branch and wounds Marlowe. Marlowe runs past Whisk, who has heard the

conflict but could mot see it
Second-Round Voice Starters
WHAT I DIRECTLY NOTICED WHAT I THOUGHT [T MEANT

WHATI FELT WHAT I LEARNED LATER
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UPPER ELEMENTARY

Listener’s Response Sheet

Compare what was heard

1. One fact all three voices included:
2. One detail only Quill could know:
3. One detail only Whisk could know:

4. The voice | understood differently after the second performance:

5. A pood listener should aske

SroEvREEeieTy Pres The Valkie of Perspecrive | 1
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MIDDLE SCECOL - GRADES 6-8

Evidence Lens Lab

Tactife sorfing, Inference testing, and revision

LEVEL OUTCOME Classify claims as observation, inference, or assumption; form a provisional
conclusion and revise it when new evidence appears.

Home Educator Guide

Set Up

Lahe] three places on a table OBSERVATION, INFEREMCE, and ASSUMPTION. Cut apart the Evidence
Cards. Keep Hound Two hiddemn.

Run the Investigation - 30 to 45 Minutes

20, Sort the Round One cards by physically placing each under & label

21. Choose one disputed card and explain what additional evidence would best it
2L, Write a provisional account of the fox encounter wsing only supported claims.
23, Reveal Bound Two. Be-sort any cards whose status changes.

24, Write a Revision Record explaining what changed and why.

25, Repeat briefly with the white sails in Chapter 38 or Horatio in Chapter 40.

Debrief

#« Can an inference be reasonable and still wrong?
Which assumptions came from fear or prior experience?
«  What is the difference between revizing and “losing” an argument?

ropfyRespets Fress The Vibae of Perspse dyn | 11



Evidence Cards

Cud apart; reveal Round Two only after the first account

Round One

CARD [ CLAIN

Smudpge arders the group to hide betore Marlowe

A Appears.

B Mariowe moves toward Quill's hiding place,

C Marlowe intends to attack the Mingles.

1] Whisk hears Plppin cry and then hears a howl

E Whisk believes Pippin has been killed,

5 Quill sees a person when he looks Into Marlowes

eyes,

Round Two + New Evidence

HNEW INIFORMATION

Marlowe Later says he followed Quill and was

: frightened when the Mingles artacked.

H Horatio ldentifies Marlowe asg his firar mage.

[ Dol adendes the group assumed chat all foxes amack.
: Pippln's earlier warren was destroved by a different

foz.
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MIDDLE SCEHHIL

Revision Record

Show how evidence changed the aocount

1. My first conclusion was:

2. The strongest evidence supporting it was:

3. I had treated this claim as a fact, but it was actually:

4. The new evidence that mattered most was:

5. My revised conclusion is:

&. Revising made the account stronger because:

SrofvREeiery Presd The Valige of Perspscrive | 13
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HIGH SCHOOL - GRADES 512

Perspective Ethics Hearing

Test inferpretation, empathy, end responsibility

LEVEL OUTCOME Analyze how embodied position, history, identity, and evidence shape
interpretation; defend a claim about the duties created by limited perspective.

Home Educator Guide

Central Question

When does a limited perspective become & moral failure rather than an unavoidable human
limitation?

Part 1 - Prepare Testimony - 20 Minutes

26, Analyze Quill, Pippin. Whisk, and Marlowe using the Dossier.

27. For each, separate phyzsical access to evidence from emotional history and social assumption.
28, Draft one question that challenges the character without dismissing the character's experience.
Part 2 - Conduct the Hearing - 20 to 30 Minutes

One learner may rotate through roles. Read each testimony aloud, question the witness, and identify
what the witness could reasonably know at that moment.

PROPOSITION We are responsible not for having a complete perspective, which is impaossible,
but for testing our perspective before using it to judge or harm another person.

Fart 3 - Position Brief = 15 to 20 Minutes

Qualify the proposition, use two scenes 45 evidence, address one counferargument, and name &
practical discipline of responsible perspective-taking.

rnfvkeepets Press The Wil a4l P e pade (iia | 14



Perspective Ethics Dossier

Llse Chapters 37, 38, 40, 43, and 44.

HISTORY |
ASSUMPTION

WITMNESS CAN DIEECTLY KNOWW
Gl

Fippin
wWhisk

Marlowe

Cross-Examination Questions

What evidence was unavailable to you?

What did fear cause you to assume?

What could you have checked safely?

What changed your interpretation?

Responsible Perspective Practices

Before judging or acting, T will:

DUTY BEFORE ACTING
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HIGH SCHOOL

Position Brief

Lise after the Perspective Eihics Hearing

Your Qualified Claim

I AGREE ! DISAGREE  THINE IT DEPENDS with the proposition because:

Evidence

Story example 1;

Story example 2.

Counterargument

A reasonable objection is:

My response is:

Practical Discipline

One habit that helps people test a limited perspective is:

SroEvREeieTy Py The Valkie of Perspecrive | 16
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COME BACK TOGETHER

Family Roundtable

10-15 minuies - All ages

One Changed View

Each learner brings one example of an initial view that became more complete. Do not require
identical conclusions,

SHARE

One object that appeared or disappeaced after
changing poskilon.

Lower Elementary

tine fact underscood differently after hear
Upper Elementary 7 ing

another volce.
niiddle School e claim moved from fact 1o inference or
assumptlon.
High School One responatbility created by the limits of human
perspectihve.
Discuss

* [severy perspective equally accurate? Why not?

«  (Can fear explain a mistaken judgment without excusing harmful action?
* ‘What is the difference between empathy and agreement?

*  VWhen did Quill's view change—and what allowed it to change?

THE IDEA TO CARRY FORWARD A responsible person treats a first view as a beginning, not a
verdict. Move, listen, test the evidence, and remain willing to revise.

Protect Delight

The physical scene, performed voices, and evidence cards are not extras. They let learners
experience the imits of perspective before asking them to deline it

ropfyRespets Fress The Value of Perspsciive | 17



The Mingles in Wilderland

MULTE-A0E LESSUNN 4

Choosing Your Own Course

The Value of Being Your Own Person

Moral Independence, Responsibility, and Integrity

Learning Modules for Four Age Levels
Lower Elermnentary - Upper Elementary - Middle School - High School

One stary. Four levels of challenge. One complete family packet.




Lesson 4 at a Glance

reeded for all fowr age levels is contained in this packel.

BIG IDEA Being your own persan means using yvour own moral judgment and accepting
responsibility for your choices. It is not doing whatever you want. It is refusing to surrender your
conscience to fear, pressure, habit, or a powerful leader.

The Thread Through the Story

Horatio was kidnapped and forced into a pirate crew, As he grew, coercion became participation: he
halped inventory plunder taken from fraders and people =old into slavery. He Linally chose escape,
built a new life, and now tells the truth about both what was done to him and what he did. His care

for Cawkin shows another choice: he rescues without possessing. Caelum, meanwhile, knows the
Archon is wrong but remains afraid to act. Snicker gquietly accepts dangerous work because she has

chosen the purpose for herself. Together, the scenes separate independence from impulse, rebellion,
and self~excuse.

WHERE IT AFPEARS MORAL-INDEFENDENCE MOMENT

Horatio distingulshes coerclon from complicicy,
Chapter 47 - Horatlo's Odyssey chooses ascape, and swns his past withowt hiding
behind ir.

Horatko's reacue of Cawkin becornes friendship, not

Chapter 50 Before Dawn
pReES N osvnership: “devoted friends, not master and pet.”

i % ; Caelum recagnizes the Archon as a dictater but fears

Chapter 53+ A Private Canversacion ;
the cost of leaving or resisting.

Snicker's chosen mission 5 revealed, Quill must

Chapter 54 - Proudfoat
perra : recansider the ldentity he imposad on her,

The group recelves assigned responsibilites, ralsing
Chapier 55 - Sandworms the guestion of when follwing direction serves a
ChOsET PUrpose.

Learning Objectives by Level

LEARNER WILL...

Ciannguish A chogen Actiomn from pressure or :II:'I'II_‘.'I'LI.|F.E'

Lower Elementary - Grades 1-3
and rehearss a simple pause-think-choase routines.

e e Tie W alize o Bedier Yaigr (v Pe
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LEARNER WILL. ..

Tesr decislons against values and likely consequences
Upper Elementary @ Grades 4-5 B ¥ =
uslng a tactlle course-seiing game.

Aeildle Sehviol - Eradii it Create an identny-layer model disunguishing labels,
influences, choices, and oaned cesponsibilities.

Compare coesrclon, carnplicity, obedience, resistance,

Hizh School - Grades 9-12
and responathiliny in three character cases.

FAMILY GUIDE

How to Use This Lesson

A varied medt-age learning riyvehm

Bepin together with the movement-based Shared Family Launch.,

Assipn the level that fits each learner’s readiness.

Allow spoken, constructed, performed, or written evidence as directed.

Beturn for the Family Roundtable with one principle, not every completed page.

e R P

What Each Level Needs

MATERIALS

Three Aoor signs, Cholce Cards, one small object as a
pause token

Lower Elementary

Course Map, Decislon and Current Cards, coln or

Upper Elermenta
b Ty button markers, pencl

Kl Sl Identity Layers sheet, iracing !L.'ua]:-er ar four paper
shapes, scissors, colored pencils

Maral Independence Case Flle, spectrum slgns,

High Schinol
8 Pasition Brief, story tex:

HOME EDUCATOR NOTE Do not teach “be your own person” as automatic distrust of parents,
teachers, laws, or expertise. Mature independence can include freely chosen obedience,
cooperation, and accountability.

Timing

¢ LShared Family Launch: 10 minutes

ol Epepe s Piess D e plifde G EE b mpiir LIk Pepsan | 3
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o Ape-level work: 30-60 minutes
= Family KEoundtable: 10-15 minutes
* Optional extension: perform Horatio and Caelum as contrasting monologues.

SHARED FAMILY LATINCH

Who Is Steering?

10 munezes - All ages

Movement Setup

Place three signs several steps apart: SOMEONE PUSHED ME, [ REACTED WITHOUT THINKING, and I
PAUSED AND CHOSE. Read one action at a time. Learners move to the sign that best describes it, then
explain.

¢ A character abeys because refusal would bring immediate violence.

« A character joins wrongdoing because everyone nearby accepts it

«  Acharacter follows a leader after deciding the mission is warthwhile.

* Acharacter refuses a cruel order and accepts the cost.
e A character zays, “T had no choice," although safer choices were available.

Connect to Horatio

Recall Chapter 47. As a kidnapped boy, Horatio had [ittle power. As a trusted adult crew member, he
had more knowledge and some ability to choose. His responsibility changes az his freedom and
understanding change.

Ask Everyone

= What makes a choice truly yours?
» Does pressure remove all responsibility—or can it reduce responsibility without erasing it?

PHRASE TO CARRY INTO EVERY LEVEL Pause. Name the pressure. Test the choice. Own the
actiomn.

SroryEeepers Press | The Yalize of Being Youir (hak Persan | 4
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LOWER ELEMENTARY « GRADES 1-3

Pause, Think, Choose

KMovement, role-play, and a concrete decision routineg

LEVEL OUTCOME Use the four-step routine in at least five situations and explain one reason for a
chosen action.

Home Educator Guide

Set Up

Place the PAUSE. THINK, and CHOOSE signs around the room. Give the learner a button, smoath
stone, or other “pause token.”

Run the Actvity - 20 to 30 Minutes

5. Read a Choice Card. The learner holds the token and freezes instead of answering immediately.
Walk to PAUSE and name the pressure: fear, hurry, anger, wanting approval, or a direct
command.

7. Walk to THINE and name one value plus two possible actions.

2. Walk to CHOOSE, select an action, and complete: “This is my choice because

%, Act out what happens next. Bepeat with at least five cards.

=

Debrief

#  [5the Fastest choice always yvour own choice?
¢ Can you choose to obey?
«  What makes an apology an owned action rather than forced words?

SroryEeepers Press Tise % aabige o Beeqiad Woigr (hwy Pep=an | [



e Cards and Floor Signs

Cut apart the cards and place the signs around the room.

Choic

CHOICE CARDy CHMCE CARLY

Friends lLawgh at someone and expect you 1o laugh i
B peen g Atrusted aduln asks pou 10 helpowith a dificuls johb.

(418

You break something and no one sees it happen. Somesne dares you o do something dangerous.

You are angry and want to shout the first words in A group has a good plan, but you would rather keep
your mind. playing.

A poweerful persaon tells you w blame someone You discover that a persan you disliked has heen
innocent. helping everyone.

Floor Signs

FAUSE THINK CHODSE

What pressure do 1 feel? What matters? What could 1 do? What will I do—and why?

OWHN IT After acting, say: "1 chose . The result was ___. Next time [ would

M Press T % ali f e Wl Tk e Padin | G



LOWER ELEMENTARY

My Choice Wheel

Diraw or dictate one complate choice

MINGLES 1IN WILEEELAMD

HOMESCHDOEL MULT]-AGE LESSON 4

1+ WHAT HAFFENEL?

3 WHAT MATTERED?

Draw what happened after your choice:

Say aloud: “1 am responsible for _

SroryEeepers Press Jisz %

£ WHAT PRESSURE DID 1 FEEL?

A4 WHAT DIIF [ CHOOSE?

lige T Bt ¥ oy el Pepdan | 7
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UPPER ELEMENTARY  GRAINES 4-5

Set Your Course

A tactile navigation game with currents and consegquences

LEVEL OUTCOME Choose a course through four decisions, explain which “currents® influenced
each choice, and revise one course after a consequence reveal.

Home Educator Guide

Set Up

Lay the Course Map flat. Place a coin or button at START. Cut apart the Decision, Current, and
Consequence Cards. Keep consequences hidden.

Teach This First - 5 Minutes

A ship may be pushed by wind and current. but the sailor still sets a coursa when choice is possible.
Influence iz not always control.

Run the Game « 25 to 35 Minutes

10. Draw one Decision Card and one Carrent Card.

11. Mowe the marker toward the response you choose. Explain how the current affected—but did not
automatically decide—the course.

12. Reveal the consequence and record whether the choice expressed a value or meraly escaped
dizcomfort.

13. Continue through four decisions.

14. Beturn to one fork, change the course, and compare consaquences.

Debrief
¢ WWhich current was strongest: Fear, approval. habit, anger, or authority?

¢«  When was cooperation an independent choice?
«  Why does owning a choice include owning foreseeable result=?

LroryEeepers Ppess Tiee % aabigee ol Boied e Woigr (i Pepsam | g



and Decision Cards

ETE.

Course Map

START FORK 3 | HARROR

Marne the pressure Choose a value Cormpare actlons Arcepl the result State youl principle

Decision Cards

DECISIIN CURRENT

Harano can contnue serving the pirate crew or rlsk

Fear of punishment
BACAPE.

Caelum can protect himself or share knowledge thar

; Fear plus loyalty o colleagues
nrlght step harm. ’

tnicker ACCERIE A ﬂ.il'l.‘.’.l'.' rHLE AssyTnment that others

Chosen purpose
mbsunderstand.

Quill can defend his old judgrment ar admit he

Fride and ermbarrassment
rulsjudged Snicker.

Current Cards
FEAR APPROVAL HARIT

ANGER AUTHORRITY CONSCIENCE

M Press T % ali f e Wl Tk e Padin | 0
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UPPER ELEMENTARY PRINTABLE

Consequence Reveals and Captain’s Log

Reveal anly after the lsarner commits [0 @ course

CONSEQUENCE REVEAL

Remaining protects him ternpararily but deepens his
Haoratno partciparion. Escape s dangerous but ends his
service 1o the crew.

Sllence protects him now while the geaglyphs

Caelum continue. sharing knowledge may endanger him and
help the wilderland.
) Her chosen work: cosis safety and reputation, bt
Snlcker
produces information the group neads.
Defending pride preserves his image hriefly.
il Adrndtting ervor makes room for touth and

SEYpeTation.

Captain's Log

The strongest current was.

The value [ used to =et my course was:

The result 1 must own i5:

I changed one course because:;

=AUy ey fris Tlse Walpe ol Bed 1B Tk LR FERTUR | 10
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MIDDLE SCEOOL - GRADES 6-8

Identity in Layers

Tacrtile model-making and interprefive analysis

LEVEL OUTCOME Build a four-layer identity model for Horatio, distinguish imposed and chosen
elements, and support the interpretation with story evidence.

Home Educator Guide

Make the Model - 30 to 45 Minutes

15, Cut four paper shapes of decreasing size, or use tracing-paper overlays. Label them LABELS,
[MFLUENCES, CHOICES, and RESPONSIBILITIES.

16. On LABELS, record names others might apply: captive, pirate, purser, escapee, caplain, rescuer,
friend.

17. On INFLUEMCES, record forces acting on him: kidnapping. fear, crew culture, survival, puilt,
Mamory.

18, On CHOICES, record actions he can own, including participation, escape. confession, building the
Refuge. and refusing to possess Cawkin.

1%, On RESPONSIBILITIES, identify what he acknowledges and what rapair remainz pos=sible.

20. Stack the layers, then remove them one at a time. Discuss why no single laver is the whole person.

Reguired Comparison

Build a miniature two-layver model for Caslum: what the Archon imposes and what he still chooses.
Compare it with Horatio's model.

Debrief

VWhich parts of identity are received rather than chosen?
* (an a past action become part of your story without becoming your permanent identity?
*  Why s honest responsibility necessary for moral independence?

Wiy Keepers Prids T Value of Being Yoar Oan Pecson | 11



Identity Layers

Cut, gtack, or frace the four layers.

LAYER GUIDING QUESTION HORATIO EVIDENCE

Wwhar narmes do self and athers

LABELS :
apply?
What pressures, history, and
INFLUENCES B S
relationahips shape him?
Which actions express his own
CHOICES

judgment?

wihat Comseguences and

EESFONSIRILITIES *
obligations must he own?

Caelum Comparison

IMPOSED BY THE ARCHON | STILL WITHIN CAELUM'S CHOICE

Interpretation

Horatio becomes his own persoen when—not because—but when:
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MIDDLE SCEHOHIL

Student Reflection

Lise after Identity in Layers

1. Which label most distorts Horatio if used alone? Why?
2. Which influence reduces his responsibility without erasing it?
3. Which choice most clearly establishes a new course?

4. What iz the difference between self-definition and self-excuse?

5. 0One part of identity a person can revise is:

Sy Reeier s Pres T Value of Being Your Own Person | 13
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HIGH SCHOOL - GRADES 512

Moral Independence Forum

Spectrum movement, case comparizon, and etkical argument

LEVEL OUTCOME Distinguish degrees of agency and responsibility under pressure; defend a
position that accounts for coercion without eliminating moral judgment.

Home Educator Guide

Part 1 - Responsibility Spectrum - 15 Minutes

Mark & physical line from MO MEANINGFUL CHOICE wo FULL RESPONSIBILITY. Read each case
statement. The learner stands at a position, cites evidence, then may move after hearing a
counterpoint.

«  Horatio immediately after being kidnapped

«  Horatio as the trusted adult purser

»  Horatio when he diverts his share and escapes

¢« Caelum while privately condemning the Archon

¢  Snicker while accepting Horatio®s dangerous assignment

Fart 2 - Case Forum « 20 to 30 Minutes

Analyze coercive power, aviailable alternatives, foreseeable harm, motive, action, and later truth-
telling. Do not collapse explanation into excuse.

PROPOSITION Moral independence begins when a person stops letting circumstances write the
final sentence of the person’s identity.

Part 3 - Position Brief - 15 to 20 Minutes

Qualify the proposition. Compars Horatio with Caelum or Snicker, address one counterargument,
and explain why chosen obedience can sometimes express independence.

Wy Keepers Pre ity e Value of Being Yoar Dan Pecson | 14



Moral Independence Case File

Lise Chapters 47, 50, 53, and 54.

DIMEMNSION HORATIO CAELUN SMICKER

Power acting on the
characuer

Enowledge of harm
Available aliernatives
Risk of reslstance
Action actwally chosen

Responaibility owned ar
avodded

Evidence of independent
judgment

Distinctions to Preserve

¢«  Coercion is not the same as persuasion.

¢«  (hedience is not always =urrender of judgment.

»  Rebellion is not autematically moral independence.

*  Confession does not erase consaquences, but it rejects self-deception.
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HIGH SCHOOL

Position Brief

Lise after the Moral Independence Fortm

Your Qualified Claim
I AGREE ! DISAGREE  THINE IT DEPENDS with the proposition because:

Comparative Evidence

Horatio:

Caelum or Snicker:

Counterargument

A reasonable objection is:

My response is;

Final Principle

Being your own person requires:

iy Eeepers Pres The Wale of Being Your Own Person I 16
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COME BACK TOGETHER

Family Roundtable

10-15 minues - All ages

One Choice You Can Own

Each learner brings one principle discovered through movement. play, construction, or analysis,

SHARE

Lower Elementary One shtuation and the pause—think-choose response,
One “current” that infloenced—bui did not decide—a

Upper Elementary it

SPTRE AT E;E:Ennty Laver that is impartant but Incomplete
One distinetion between coerclon, obedience,

it Sriinl rebellion, and independence.

Discuss

o Can following someone elses good direction be your own cholce?

* When does pressure reduce responsibility?

¢ Why does Horatio tell the truth about the harm he helped cauwsa?

* What separates Snicker's service from Caelum's fearful compliance?

THE IDEA TO CARRY FORWARD Your history and circumstances influence you, but they need
not have the final word. Pause, judge, choose, and accept responsibility for the course you set.

Protect Complexity

Younger learners practice a usable decision habit. Older learners should be allowed to wrestle with
degrees of freedom and guilt; the story does not offer a simple innocence-or-guilt answaer.

Supy Beepers Pris The Value of Being Yo Caw'n Persun I 17



The Mingles in Wilderland

UL TE-At b LESSA

Making Room 1n the Circle

The Value of Belonging

Welcome, Trust, Contribution, and Repair

Learning Modules for Four Age Levels
Lower Elementary - Upper Elementary - Middle School - High School

One stary. Four levels of challenge, One complete family packet.




Lesson 5 at a Glance

reeded for all fowr age levels is contained in this packel.

BIG IDEA Belonging is more than being given a group name. People begin to belong when they
are welcomed, heard, trusted, allowed to contribute, and expected to repair harm. Belonging
changes both the newcomer and the group.

The Thread Through the Story

Whizk has traveled with the Mingles. but she still expects rejection. She trails behind. protects food,
hides her inability to read, takes Timhbit's sketchbook, and fries to imitate the group's teasing because
she thinks acceptance must be earned through performance. In Chapter 61, conflict inally exposes
the deeper problem: the others rarely listen to her. Timbit imterrupts the pattern, apologizes, refuses
to assume puilt, and receives her confession without expelling her. Whisk's first hug becomes a
physical sign that the name “Mingle” is becoming a lived relationship.

WHERE IT AFPEARS BELONGING MOMENT

y Whisk walks behind the group, fears scavciy, and

Chapters 37-1% - Lookback iy i e ¥
conceals that she cannot read.

Whisk participates in the shared investgation but

Chapter 58 - Research
P s1ill challenges and provecis herself

Whisk says she feels llke an ouisider and copled the

Chapter 61 The Skerchbook ;
group’s pranks to galn acceptance.

Timbit recognizes the group's disrespect, listens,

Chapter 61 + Listen
K e apologizes, and does not preswme gudlr,

Winlsk repurns the ool acceprs :'E'S-FII'.II'I!-.I.L'IIJ][}'. and

Chapter 61 The Embrace i
experiences her first hug.

Learning Objectives by Level

LEARNER WILL...

Construct a muodel showing five suppors that help a

Lower Elementary @ Grades 1-3 2 PE ' P
person feel securely included.

Complete a cooperative puzzle in which every

Upper Elementary - Grades 4-5
HE L participant halds a necessary contribution.
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LEARNER WILL. ..

Create and compare two soundscapes showing
dismissal and atentive belonging.

mMiddle Schoal - Grades G4

Distinguish belonging from conformity,

High school - Grades 9-12
permigsivensss, possession, and mere membership.

FAMILY GUIDE

How to Use This Lesson

A mlti-sensary, multi-age rhythm

Beprin with the Shared Family Launch using yvarn or string.

Move learners to the appropriate level by readiness.

Lat auditory learners record rather than perform live.

Beturn for one finding from each level at the Family Roundtable.

e B

What Each Level Meeds

MATERIALS

Blocks, craft sticks, cups, ar cardboard; labels; small

Lower Elementary

Whisk Agure
Upper Elementary Mingle Puzzle pleces, envelopes, scissors, pencil
Sound Cue Cards, phone'recarder optional, two-
Middle School L emabl
column listening sheer
Belonging Case File, boundary cards, Positlon Brief,
High schoal B R

SROTY Tel

HOME EDUCATOR NOTE Belonging does not require tolerating theft, cruelty, manipulation, or
unsafe behavior. Healthy groups combine weloome with truth, repair, boundaries, and
meaningbul contribution.

Timing

¢ Shared Family Launch: 10 minutes

o Apga-level work: 30-60 minubes

»  Family Roundtable: 10-15 minutes

¢« Optional extension: reread the Chapter 61 exchange aloud with different pacing.

BervBeepers Pre The Valie of Belonging | 3
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SHARED FAMILY LALTNCIE

The Connection Web

10 minuies - All ages

Tactile Setup

Sit or stand in a circle with a ball of yarn. One person holds the end, names something a group
member contributes. and rolls the ball to that person. Continue until everyone holds part of the weh.

5. Notice that every person supports part of the web.

&. One person releases the yarn while others continue. Observe what changes.

7. Reconnect the strand using a sentence of welcome, listening, help, trust, apology, or invitation.
& Recall Whisk's words: the group called her a Mingle, but she still felt outside the circle.

Ask Everyone

* (ansomeone be physically present and still not belong?
*  What must a group do—not merely say—to make room for a person?

KEEF BOTH 5IDES Eelonging is received from others and practiced by the person joining. Whisk
needs welcome; she also needs to return the sketchbook and tell the truth.

Saceviespers Press | The Value of Belonging | 4
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LOWER ELEMENTARY « GRADES 1-3

Build a Place to Belong

Tactile construciion and story-based explanation

LEVEL OUTCOME Build a structure using five labeled supports and explain how removing or
repairing one support changes the whaole.

Home Educator Guide

Set Up

Use blocks, cups, craft sticks, folded cardboard. or recyclables. Make five labels: WELCOME, LISTEN,
TRUST, CONTRIBUTE, and REPAIE. Use a button or paper figure for Whishk.

Build and Test - 25 to 35 Minutes

9. Build a shelter, bridge, or circle with all live labeled parts helping haold it together.

10, Mlace Whisk inside. Tell how each support helps her belong.

11. Bemove LISTEN. Gently test the structure and describe what changes in the story, even if the
madel still stands.

12, Return LISTEN and remove REPAIR. Discuss what happens after the sketchbook is taken.

13, Repair the model and add cne new support chosen by the learner.

Debrief

¢ Which support was most important?
*  Cana person contribute before feeling completely comfortable?
«  Why dowelcome and responsibility belong together?

Sl e e BT e VaAliie 0of Iil"-lll:;l 5 | 5



Belonging Supports and Story Cards

Crud apart and aitach to b i materials,

WELCDME LISTEN

Make room and greet the persan Stop and pay attention 1o the person’s words.
TRLUSET CONTRIBUTE

Do not assume the worst without evidence. Glve the person a real way to help.

REFAIR MY NEW SUPPOET

Tell the truth, apelogize, and make things right.

Story Test Cards
Whisk walks behind sveryone. Mo one lets Whisk finleh speaking.
Whisk helps research the Aridites. The growp assumes Whisk ook something.
Whick adrntts takdng the sketchhaok. Timibit apolaglzes and hugs Whisk.
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LOWER ELEMENTARY

My Belﬂﬂgln-:r Structure

Draw the mode! and explain one repair

Draw and label your structure:

One part [ removed was:

The group repaired the connection by:

FAMILY CLOSE Say together: “We make room. We listen. We tell the truth. We repair.”

Mo Eeepere Press The Waliie of Iil"--ll:;i g I 7
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UPPER ELEMENTARY + GRAIDES 4-5

Every Piece Is Needed

A cooperative puzzle with nnegual information

LEVEL OUTCOME Complete a shared challenge, identify behaviors that included or sidelined
participants, and redesign ane group rule.

Home Educator Guide

Set Up

Cut apart the Mingle Puzzle and place pieces or clues in separate envelopes. I only one learner is
present, place envelopes at role stations and reguire the learner to speak from each role before
combining information.

Run the Challenge - 25 to 35 Minutes

14. As=ipn Timbit, Pippin, Quill, Smudge, and Whizk envelopes. Each contains information the others
need.

15, Round One: participants may share only when asked by name. Observe who is overlooked.

16, Pause alter five minutes. Ask whether the group has treated presence as participation.

17. Round Two: use the rule, "MNo decision antil every role has contributed.”

18. Complete the message, then compars the two rounds.

1% WWrite one better group rule on the Reflection Card.

Debrief
«  Who had useful information but was not invited?

e [Did speaking often mean contributing mosi?
*  How can a group invite participation without forcing performance?

Sl e e BT e VaAliie 0of Iil"-lll:;l 5 | E



Mingle Puzzle Envelopes

Cud apart. Give one role card and its clue to each part

FRIVATE CLUE

TIMBIT The first word 18 BELDMGING.

The second word means sormet hing deeper than a

i marne: GROWS,

QUILL The third word describes repeared action: WHEN.
SMUDGE The next three waords are FEOPLE MAKE RODM.
WHISK The final words are AND LISTEN.

Assemble the Message

Round Comparison

ROUND ONE ROUND TWD

Who was invited? Who was invited?

Whose clue was delayed? What rule changed participation?
How did it feel? Hawr did it fael?
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UPPER ELEMENTARY

Cooperative Reflection

L'se after Every Piece [= Needed

1. A useful contribution that was easy to overlook:
2. One behavior that made a participant feel outside:
3. One behavior that changed the second round:

4. Qur improved proup rale:

5. In Chapter 61, Timbit makes room for Whisk by:

Bl -:'.:-\:I'I'l:l'l'\-\.l'lll'\-\.-\. o % Rl ol B OnEing | 10
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MIDDLE SCECOL - GRADES 6-8

The Sound of Belonging

Auditory composition, performance, and letening analysis

LEVEL OUTCOME Compose two contrasting 60-second soundscapes and explain how timing,
interruption, silence, tone, and response communicate belonging.

Home Educator Guide

Create Tweo Audio Scenes - 30 to 45 Minutes

20.

21.

22,

23
24.

a5,

Uze the Sound Cue Cards to build Scene A Whisk speaks while the proup dismisses, interruapts, or
talks over her.

Perform or record the scene. Words may be paraphrased, but events must remain faithiul to
Chapter 61.

Rebuild the same event as Scene B: Timbit waits, listens, apologizes, and leaves space for Whisk's
AMEWET.

Parform or record Scene B. Include at least three seconds of intentional silence.

Replay both without watching the performers. Mark what the ear reveals about power and
attention.

Complete the Listening Analysis.

Debrief

Can silence communicate weleome?
How do pace and interruption distribute power?
What auditory behavior changed before Whisk told the truth?

alor B eepeps Fioss Toe W alig 5T Badopate | 11



Sound Cue Cards and Listening Analysis

L o 0 lEE 5 (0 _IJE'.",r-:i'l'l"li:i..'i'l-'.'L: 2,

DIEMISSIVE SOUND CUES ATTENTIVE s0UND CUES

Overlapping volces One volee at A thme

Abrupt Interruption A complete pause before reply
Sarcastic or Impatient tone Calm, direct tone

Whiek speads up defensively Whisk is alloswed to slow dawn
Accusanion before evidence Dueston without presumption
Mo acknowledgment Specific apology and response

Listening Analysis

FEATURE sCENE A SCENER

Lilence

Interruptons
fone
Who conirols the pace?

Effect on truth-telling

E
—
I3
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MIDDLE SCEICHIL

Student Reflection

Use after The Sound of Belonging

1. Which sound choice most strongly communicated exclusion?
2. Why did Timbit's apology make confession more—not less—likely?
3. How can listening create acocountability rather than avoid it?

4. Write one sentence distinguishing belonging from approval:

5. Name one listening habit you would adopt in a real grouap:

Sroy vk eepais Progs Tie W Elige ol B OigEing | 1%
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HIGH SCHOOL - GRADES 512

Belonging and Boundaries Council

Caze analyeis, policy design, and ethical argiment

LEVEL OUTCOME Develop a definition of belonging that preserves welcome, difference,
accountability, and appropriate boundaries.

Home Educator Guide

Central Question

What does a community owe a person it calls one of its own—and what may it rightly expeact in
return?

Part 1 - Case Analysis - 20 Minutes

26. Analyze Whisk, Timbit, Pippin, and the group using the Council File.

27, [dentify failures of welcome, failures of responsibility, and moments of repair.
28, Diztinguish membership language from actual practices of belonging.

Part 2 - Draft a Group Covenant - 20 Minutes

Write five clauses. Each must include both a promise and a boundary: “We will _
whilgfexceptiunless  "°

PROPOSITION A person belongs most securely where the group can tell the truth about harm
without threatening the person with abandonment.

Fart 3 - Position Brief = 15 Minutes

Qualify the proposition, cite Chapter &1 fwice, address conformity or permissiveness as a
counterargument, and propose one saleguard for quieter members.

'.I--:',.-Cl'l'|'|'| 4 P e Walige ool Balopainge | 14



Belonging Council File

Lise Chapter 81 and ¢

DIMENSION

Mesd or fear
Coniribuilon affered
Harm caused
Responaibibny avolded
Repalr attempted

Boundary still needad

e earlier Whisk lookbhacks,

WHISK

Five-Clause Covenant

1

[¥E]

W will

Wi will

Wl owill

CWe wiill

Wie wiill

Safeguard for a Quieter Member

whilefexceptiunleszs

whilefexceptiunless

whilefexceptiunless

whilejexceptiunleszs

whilejexceptiunleszs

THE GROUP
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HIGH SCHOOL

Position Brief

Lise after the Belonging and Boundories Council

Your Qualified Claim

I AGREE ! DISAGREE  THINE IT DEPENDS with the proposition because:

Evidence

Group responsibility:

Whizk's responsibility:

Counterargument

Belonging could become conformity or permissiveness when:

Concluding Principle

A trustworthy belonging practice is:

g -:'.:-\:I'I'l:l'l'\-\. P o % pligse ol B OnEing | 16
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COME BACK TOGETHER

Family Roundtable

10-15 minuies - All ages

One Way to Make Room

Each learner brings one concrete practice—naot merely a feeling or slogan.

SHARE

One structural support and what happened when
whas remaved.

Liovwar Elementary

Upper Elermentary One rule that changed participation.
niddle schoal One spund that cormunbeated lstening or dismbszal.

One covenant clause balancing welcome and

P chinnd responaibility.

Discuss

¢« Why did calling Whisk a Mingle fail to make her fee] included?
*  How did Timbit combine apology with accountability?

» What is the difference between belonging and fitting in?

*  When does a boundary protect belonging?

THE IDEA TO CARRY FORWARD Belonging becomes real when people make room, listen, trust
carefully, invite contribution, and repair what they damage.

Protect Complexity

Whizk is both overlooked and responsible for taking the book. The lesson should preserve hath
truths.

Gronpykeepais Pras The Wil ol Belonging | 17



The Mingles in Wilderland

UL TE-A0E LES!

Leading Without the Spotlight

The Value of Quiet Leadership

Attention, Competence, Care, and Steady Action

Learning Modules for Four Age Levels
Lower Elementary - Upper Elementary - Middle School - High School

One stary. Four levels of challenge, One complete family packet.




Lesson 6 at a Glance

Anchored in Chapter 72 with purposef)

BIG IDEA Cuiet leadership is influence exercised through attention, competence, care, timely
action, and maoral steadiness. It may use few words and hold no title, but it helps people see
danger, recover strenpgth, organize worle and move toward what matters.

The Thread Through the Story

Smudge rarely announces herself as a leader. She notices danger before the others, orders them into
cover, recognizes when fear has exhausted the group, teaches Pippin, prepares restarative tea,
investigates Horatio's illness, comforis the twins, and assigns practical care. In Chapter 72 she returns
to Havenbrook under deadline, states the mission clearly, gathers help, retrieves the nesded
remedies, sends word to Mettle, and resumes the journey. Her anger is imperfect and visible, but
aven in conflict she keaps returning to the work that protects others.

WHERE IT AFPEARS QUIET-LEADERSHIF MOMENT

srudoe darects danger, glves & conclse Instrctlon,

Chapter 37« Lookback g BET. B
calls for rest, teaches, and restores the growp.

Zhe settles a canflict and validates evidence without

Chaper 38 + Lookback
™ negding w0 dominate the conversatlon.

; v o She pursues Horata's diagnosts and calms and treats
Chapters 54-55  Lookback
the distressed twins.
- - She names the deadline, reslars distraction, retrieves
apier 72 Keturn :
pREr remedies, and asks friends for specific help.
Hhe delegates a message o Mewle, thanks helpers,

Chapter 72 + Departure i
and returns to the larger mission.

Learning Objectives by Level

LEARNER WILL...

: z ; Complete care-and-notlce statons and idenmify qulet

Lower Elementary « Grades 1-1 :
actons that help a group.

Dhserve unnotlcad leadership, record evidence, and

Upper Elementary - Grades 4-5
carry out one small service Improvement.
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LEARNER WILL. ..

Lead a lowve-verbal team sunwlation through
amention, delegation, and calm coordinatkon.

mMiddle Schoal - Grades G4

Evaluate leadership by cuicomes, methods, restrain,

FLgh Schithl- i eas-1E and service rather than vislbilicy or ttle.

FAMILY GUIDE

How to Use This Lesson

A service-anad-simutation teaming rhovehm

Beprin with the silent Shared Family Launch.

Bun age-lewvel activities with minimal adult takeover.
Ohserve process, not personality or volume.,

Beturn for evidence of leadership at the Family Roundtable.

R BRI

What Each Level Meeds

MATERIALS

Care Trail statlon cards, cup, cloth, Blocks, bandage
ar ribbon

Lower Elementary

Field Notebook, pencll, simple household service

Upper Elementary A

hiddle Schoal Misslon Cards, role cards, 20 small objects, dmer

Leadership Evidence Audit, service-design page,

High Schiool
& Pasition Brief

HOME EDUCATOR NOTE Quiet leadership is not silence, passivity, or avoiding conflict. Smudge
gives direct orders when danger requires them and confronts misuse of power. The defining issus
is service to the task and people, not low valume.

Timing
¢ Shared Family Launch: 10 minutes
o Apge-level work: 30-60 minutes

»  Family Roundtable: 10-15 minutes
¢« Optional extension: complete one anonymouws family service.
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SHARED FAMILY LATINCI

Lead Without Speaking

10 minutes « All ages

Silent Sequence

Give the family a simple task: arrange five objects from smallest to largest, prepare a place for a
snack, or move supplies across the room. For the first three minutes. no one may speak.

3. Complete the task silently.

&. Name actions that helped: noticing, pointing, making space, passing an object, steadying
something, waiting, or inviting another person forward.

7. Repeat for one minute with a designated “leader” who may ohserve and assist but may not touch
the abjects.

&  Recall Smudge's repeated pattern: notice, name what matters, equip others, and return to the
Mis510.

Ask Everyone

*  How could vou tell leadership was happening without a speech?
«  When does a leader need to become direct and andible?

EVIDENCE STANDARD Do not call an action leadership merely because it is kind. Ask whether it
helped people understand, coordinate, recover, or accomplish a worthy task

SrovyMeeperd Preas  The Walue of Gulst Leaderslip | 4
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LOWER ELEMENTARY « GRADES 1-3

Follow the Care Trail

Hands-on stations for noficing and helping

LEVEL OUTCOME Complete five care stations and explain how each action helps another person
or the whaole group.

Home Educator Guide

Set Up

Place the five Care Trail Cards around the room with simple props. Let the learner travel in any
arder.

Run the Trail - 20 to 30 Minutes

9. At NOTICE, find what has been misplaced or left unsate.

10, At RESTORE, carry a cup of pretend tea or water carefully to a tired traveler.

11. At TEACH, demonstrate one simple skill without doing the whole task [or the learner.,
12, Ar CALM, wrap a toy's “injury” and use a steady voice.

13, Ar ORGANIZE, sort mixed supplies and invite somsone to take one part of the joh.

14. After each station say: “This helped becauze "

Debrief

¢ Which action used the fewest words?
VWhich action helped another person do something?
«  When did the helper need to be firm?

=
2
L



Care Trail Station Cards

Place around the room with simple household props.

MNOTICE RESTORE

Flnd o da nEer, miasing Hem. or person who needs Bring resl. water, faod, or comfort 1o somenne who Ls
ATPEnTIOn. mred.

TEACH CALDM

Use gentle hands, a steady volee, and the next helpiul

Show ane step, then let the other person .
action.

ORGANIEE SPEAK UP

. When danger or unfalrness requires i, use clear
Put supplies and pecple where they can work well.

words,
Smudge Story Matches
Hides the group from danger Makes asthertea
Teaches Pippin about plans Treats the rwins
Lorts medicines with friends Confronts Mossleaf
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LOWER ELEMENTARY

My Quiet Leadership Trail

Diraw one station and one person it helped

The station I completed:

Draw the action:
It helped because:

FAMILY CLOSE 5ay together: “Notice what matters. Do the next helpful thing.”

SroryEeeperd Press The ¥ale al Qnist Leadsgs|gp I T
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UPPER ELEMENTARY  GRAINES 4-5

Leadership Field Notebook

Observation and o real-world service experimeni

LEVEL OUTCOME Gather evidence of three low-visibility leadership actions, then plan, carry out,
and evaluate one service improvement.

Home Educator Guide

Fart 1 - Observation Walk - 15 Minutes

Walk through the home, yvard, pathering place, or recent family routine. Look for evidence that
someone noticed, prepared, maintained, calmed, taught, or crganized without seeking attention.

Part 2 - Service Experiment - 20 to 30 Minutes

15. Choose one friction point: mixed supplies, forpgotten water, cluttered work area, confusing
directions, or someone repeatedly imterrupted.

16. Plan a small improvement requiring no announcement or reward.

17. Carry it out safely. Do not conceal actions that adults need to know about.

18, Observe whether the change helped anyong act, recover, or cooperate,

19, Record evidence rather than writing “It worked" or “It was nice”

Debrief
¢ [Did anvone have to know who did it?

¢ [id service become leadership by improving coordination or capacity?
o  What would you revise next time?



Field Notebook and Service Plan

Record observahle evidence.

THE UNSEEN LEADERSHIF
I NOTICEL... ACTION WHO ORWHAT IT HELPED...
f 8L L5 PP

Service Plan

The friction point:

The small change 1 will male:

Materials or permission needed:

Evidence I will watch for:

Afterward
The change halped [ did not help becawse:



THE MINGLES 1IN WILDEELAND | HOMESTHOOL MULTI-AGE LESSON &

UPPER ELEMENTARY

Student Reflection

Lise after the Leadership Field Notehook

1. One action I once overlooked as leadership:

2 0One way Smudge builds another person's ability rather than taking owver;

3. One time quiet leadership should become direct speech:

4. Evidence that my service experiment alfected the group:

- My revision for next time:

[W§ ]

10
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MIDDLE SCEICOL - GRADES 6-8

The Low-Voice Mission

Teiom sinenlotion with constrained communication

LEVEL OUTCOME Coordinate a timed mission using observation, short communication,
delegation, and recovery—then identify leadership moves with evidence.

Home Educator Guide

Set Up

Sratter 20 small objects. Mark HOME, SUPPLY, and TREATMENT areas. Assign roles. One learner may
rotate through roles in a solo household.

Run Twio Rounds - 30 to 45 Minutes

20, Round One: complete the Mission Card in six minutes. The Coordinator may wse only five spoken
sentences.

21, Ohservers tally noticing, clarifying, delegating, calming. teaching, and adapting.

22, Reveal the Complication Card at minute three.

23, Debrief briefly without assigning praise by personality.

24, Round Twa: switch roles and permit unlimited speech. Compare whether more talking produced

bhetter leadership.
25, Complete the Evidence Record.

Debrief
«  Which mowe increased another person’s capacity?

»  Who influenced the outcome without holding the coordinator role?
*  VWhen did restraint help, and when did it become a problem?

SOEY e pprs Proak Thee Valiie of Qe Leadershilp | 11



Mission, Roles, and Complications

Cud apart; reveal ane complication halfway th

Move remedies from SUPPLY to TREATMENT,
MISSION organize them by type, prepare two care kits, and
senid one message to HOME before time explres.

Role Cards
COORDINATOR . May speak only five complete sentences.
OHSERVER M-\.I'_-.' ol touch qa |:l|.'l|IIZ-'5-; recards |E'w.'|"1E]':“i."I.I]:' evidendce,
EPECIALIST Enows (e cornect SOTTINE rube but mnst be asked.
RUKMER Mlay carry anly two objects at a time,
CARECIVER :‘:;:::STLE::IIJ WOTK 1o I.'E:i]}-:'?-l'lﬂ when aomeons :-iL!!_'.I'I.l.'IJ:‘-'.

Complication Cards

The runner becomes “tired” and must rest one
MLIUCe.

Twa labels are wrong.

Three obyjects are unsate to touch without the

The message deastination changes
speciallst
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MIDDLE SCEICHIL

Leadership Evidence Record

Lise after both rounds

LEADERSHIF MOVE EOUND ONE EVIDENCE ROUND TWO EVIDENCE

Maticed
Clarified
Delegated

Calmed

Taught

Adapred

Interpretation
Muore speech helped when:

Less speach helped when:

The strongest leader without the title was:

One Smudge-like move in the simulation was:
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HIGH SCHOOL - GRADES 512

Leadership Evidence Audit

Evaluafe influence, restraint, service, and use of power

LEVEL OUTCOME Construct and apply a defensible standard for identifying quiet leadership
without romanticizing invisibility or passivity.

Home Educator Guide

Fart 1 - Evidence Audit - 20 Minutes

26. Examine Smudge in Chapters 37, 38, 54-55, and 72.
27. Record action. intended beneficiary, method. immediate result, long-term capacity built, and cost.
28, Identify one action that is service but not clearly leadership and defend the distinction.

Part 2 - Design a Quiet Intervention - 20 Minutes

Choose a realistic family or commounity friction point. Design an inftervention that improves
information, readiness, care, or coordination while using the least authority necessany.

PROPOSITION Leadership should be measured primarily by the worthy capacity it creates in
others, not by visibility, title, charisma, or control.

Fart 3 - Position Brief - 15 Minutes

Qualify the proposition using Smudge's strengths and one limitation from Chapter 72, where anger
and force complicate the model.

SOEY e pErE Fresk THee Vidiie of Qe Leaadershilp | 'I*



Leadership Evidence Audit

L'se precise story evidence.

ACTION BENEFICIARY | METHO}

Danger warning
Rest and astheriea
Haoratio's care
Twins treatment

Chapter 72 misslon

Intervention Design

Friction point:

Least authority necessary:

Action sequence:

Evidence of increased capacity:

Risk or unintended conseguence:

RESULT

CAPACITY BUILT
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HIGH SCHOOL

Position Brief

Lise after the Leadership Evidence Audit

Your Qualified Claim
I AGREE ! DISAGREE  THINE IT DEPENDS with the proposition because:

Evidence

Cuiet leadership at its strongest:

A limitation or complication:

Counterargument

A critic might say quiet leadership becomes invisible labor or avoidance when:

Concluding Standard

I would identify an action as leadership when:

16
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COME BACK TOGETHER

Family Roundtable

10-15 minuies - All ages

Bring Evidence, Mot a Compliment

Each learner names an action, what it changed, and whom it equipped.

SHARE
Lower Elementary One care station and how 0 helped.
Upper Elementary One observed acton and measurable effect.
hiddle School One Low-varhal move that improved the mission.
High School One criterion separating service, leadership, and

conirol.

Discuss

* When does kKindness become leadership?

¢ Why does Smudge sometimes give orders?

* (an quiet leadership be unfairly taken for granted?

«  What does Chapter 72 reveal about both her strength and imperfection?

THE IDEA TO CARRY FORWARD Quiet leaders notice what matters, prepare others, restore
strength, coordinate help, and speak firmly when the mission or a person requires it.

Protect Complexity

Smudge i5 not quiet in every moment. “Quiet leadership” describes the source and pattern of her
influence, not her volume or temperament.

SoEy Kespers Press e Valiie of Qe Leadershilp I 17



The Mingles in Wilderland

MULTE-A0E LESSUNN Y

Stepping Into the Circle

The Value of Courage

Fear, Responsibility, Action, and Shared Strength

Learning Modules for Four Age Levels
Lower Elementary - Upper Elementary - Middle School - High School

One stary. Four levels of challenge, One complete family packet.
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Lesson 7 at a Glance

reeded for all fowr age levels is contained in this packel.

BIG IDEA Courage is not the absence of fear or the certainty of success. It is choosing a warthy
action while afraid, accepting one's share of the danger, and taking the next step withowt knowing
wwhi will stand beside youw.

The Thread Through the Story

Timbit"s purpose has grown throughout the journey, but Chapter 83 exposes a failure of courage: he
has assigned danger to others while remaining behind with his invention. Pippin tells him the truth.
He accepts it, reorients, and walks alone toward the Aridite assembly. In Chapter 84 he enters the
circle trambling, speaks against Gaia, and asks others to choose. His solitary act becomes shared
courage as Horatio, friends, Aridites, and finally Shadowrend step beside him. Chapter 25 does not
glority fearlessness; it celebrates a community changed because one frightened person accepted
responsibility and mowved first.

WHERE IT AFPEARS COURAGE MOMENT

. Fippln names Timbirs avaidance; he acceprs the
Chapter 83 - The Reckoning P : ' " P
! truth and changes course
: o X Timbit undersrands that ke must face the danger he
Chapter 83 ' The Walk

asked others o face,
He enters alone, rrembles, breathes, remermbers his
Chapter 84 - The Clrcle i ;
> father, and speaks.
d g He invites others 1o act; courage spreads through
Chapter &4 ° The Stand
example and choles.
The cornemankey honors hared actlon, and Tl

Chapter 85 The Feast
i s returns o friendship and crdinary life.

Learning Objectives by Level

LEARNER WILL. ..

Use a physical courage path to ldentify fear, worthy

Lower Elementary ¢ Grades 1-1 :
purpase, support, and the next safe step.

Upper Elementary - Grades 4-5 Design, bulld. tesz, and revise a bridge model
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LEARNER WILL. ..

representing supports that carry action across fear.

Perfarm conmrastiing inner and outer voices i
analyze courage as actlen under fear.

mMiddle Schoal - Grades G4

Dstinguish moral courage from recklesaness,
High schoal - Grades 9-12 performance, obhedience, and risk transferred o
others.

FAMILY GUIDE

How to Use This Lesson

A movement, design, auditory, and anolysis rhoethm

1. Begin with the embodied Shared Family Launch.

2. Newver require disclosure of private fears; fictional or ordinary examples are acceptahble.
3. Use safe, proportionate challenges only.

4. BReturn for one principle and one next step at the Family Roundiable.

What Each Level Needs

MATERIALS

Fowr flpor slgns, Courage Cards, sreall marker or
figure

Lower Elementary

" El Paper, Index cards, tape, two books, coins or
pper Elernenta
b Ty washers, Bridge Record

Inner/Outer Volee Script, recorder aptlonal,
performance nores

Middle School

Courage Threshold Matrix case cards, Positdon Brief,

High Schoael
ST0TY Text

SAFETY MOTE Courage education must not pressure children into unsale physical risks,
unwanted disclosure, secrecy from caregivers, or confronting dangerous people alone. Seeking
help can be the courageous action.

Timing

¢ LShared Family Launch: 10 minutes

Sufiiresirs ¥ ress e Vatoe al g rage | 3
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Age-level work: 30-60 minubes
Family REoundtable: 10-15 minutes
Optional extension: record Timbit's inner and public voices as an audio scene.

AHARED FAMILY LATNCH

Feel Fear, Choose a Step

10 munezes - All ages

Embodied Demonstration

Stand at one side of the room. Place four signs leading forward: FEAR, WORTHY PURPOSE, SUPPORT,
and NEXT 5TEP. Read an ordinary or story-based Courage Card.

5. At FEAR. name what the character's body or mind might experience.

6. AUWORTHY PURPOSE, name what matters enough to act for.

7. At SUPPORT. name a person, skill, truth, plan, breath, or request for help.

& At NEXT STEP, take one physical step and state a safe, specific action.

4. Recall Timbit: he shook with fear, breathed, remembered his father, and spoke.
Ask Everyone

Can courage include trembling, tears, or asking for help?
What turns a dangerous action into recklessness rather than courage?

KEEF THE DEFINITION Fear + worthy purpose + responsible action = courage. Danger by itself
does not make an action brave.

SneyKespers Preds | The Valoe of Courage | 4
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LOWER ELEMENTARY « GRADES 1-3

Walk the Courage Path

Movement, emotion naming, and safe action planning

LEVEL OUTCOME Complete at least five Courage Cards using the four-part path and identify one
safe request for help.

Home Educator Guide

Run the Path - 20 to 30 Minutes

10. Place the four signs in a path. Give the learner a small Timbit marker or invite the learner to
wrall

11. Bead one Courage Card. Stop at each sign and complete ifs sentence.

12, At SUPPORT. require at least ong example of asking for appropriate help during the activity.

13, At WEXT STEP, act out only safe actions such as speaking, telling the truth, trying again,
apologizing, or calling an adult.

14. Repeat with five cards, including Timbit entering the circle.

Debrief
¢ \Which step changed fear the most?

¢ [id fear have to disappear before action?
#  WWhen is leaving and getting help courageous?

SuryKespers Press T Valoe of Cobiage | g



Cuurage Path and Stnr}'r Cards

Moace the EIF

FEAR
[ fepl ar notlce
SUPPORT

[ can remember, plan, breathe, or azk

Courage Cards

You made 8 mistake and need to tell the truth.

A new task 1s difficult and you may fail.

Timbit must enter Gala's circle and speak,

WRTHY PURPOSE
What matters is

MEXT STEP

I wrill safely

Sormesne 5 being treated unfairly and a trusted adult
I= nearhy.

A friend neeads help, but you cannot solve the
problem alone,

You need o apelogize without knowing whether
forgiveness will come.
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LOWER ELEMENTARY

My Next Courageous Step

Diraw a =afe action faken while fear (s presen

My fear or worry:

What matters:

My support:

Draw the next sale step:

FAMILY CLOSE Say together: “I can be afraid and still take the next right step."

QoryEespers Prise T Valae of Colgrapa I 7
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UPPER ELEMENTARY  GRAINES 4-5

Build a Courage Bridge

Desipn—huild-tesi-revize with symbaolic load

LEVEL OUTCOME Build a paper bridge that carries a "fear load.” explain the meaning of its
supports, and revise after testing.

Home Educator Guide

Set Up

Place two books 6-8 inches apart. Provide paper or index cards and limited tape. Coinzs or washers
become the fear load. No premade bridge example 15 needed.

Design-Build-Test-Revise « 35 to 50 Minutes

15. Sketch a bridege from AVOIDANCE to RESPONSIBELE ACTIOMN. Label at least three planned
supports: purpose, truth, preparation, breathing, mentor, friend, skill, or help.

16. Build the bridge with the limited materials.

17. Place one coin at a time on the center. Before each coin, name a fear or cost Timbit faces.

18, Record the failure point or maximum load.

19, Revise one structural feature and one symbolic explanation.

20, Test again and compare evidence.

Debrief
*  Which support strengthened the model most?

«  Why 15 support not the opposite of courage?
»  What would make crossing reckless?

SuryKespers Press T Valoe of Cobiage | g



Bridge Design and Test Record

L'se before and after building,

First Design

SUPPORT IN THE BRIDGE WHAT IT KEPEESENTS

Test Record

FEAR LODAD HELTY WHAT HAPPFEMNELD REWVLISIOMN
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UPPER ELEMENTARY

Bridge Reflection

Lise after the second test

HUMESCHDOEL MULT]-AGE LESSON 7

1. My strongest physical support was:

L It represented this source of courage:

3. The first design failed or bent because;

i

. Bevising a plan is courageous when:

(W5 ]

- Timbit"s most important “bridge support” in Chapter 84 was:
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MIDDLE SCEICOL - GRADES 6-8

Two Voices at the Threshold

Auditory performance of inner fear and ouhvard action

LEVEL OUTCOME Create and perform paired inner and outer monologues showing that courage
can coexist with fear, doubt, bodily reaction, and need for support.

Home Educator Guide

Prepare the Performance - 30 to 45 Minutes

21. Read Timbit"s walk in Chapter 83 and entrance in Chapter 84.

2L Write [INMNER VOICE limes: guilt, fear, imagined failure, bodily sensation, memaory, and wish for
friends.

23, Write OUTER VOICE lines: the words and actions others can observe,

24, Perform with two readers alternating or overlapping carefully. A solo learner may record the
voices separately.

25. Add three sound cues: footsteps, breath/heartheat, and the silence before speech.

26, Perform a second time after Horatio enters. Change the inner voice without making fear vanish.

Debrief

¢ Which voice carried more fear?
¢ WWhich outward action counted as the threshold crossing?

«  How did another person’s arrival sirengthen courage without creating it for Timbit?

SroryBeepeid Press e S alis c T Do | i1



Inner and Outer Voice Script

Lise Chapters 8384, remain feithful to events.

MOMENT INMER VOICE - UNHEARD | OUTER ¥OICE - SEEN/HEARD

After Plppin's accusatlon
wWalking toward the assembly
Entering the clrcle

Gala addresses him

Haoratio stands beside him

Timbit asks others 1o stand

Sound Score

F3OTSTEPS BREATH | HEARTBEAT SILENCE

Whera wsed: Where uged; Where used:
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MIDDLE SCEHIL

Performance Reflection

Lise after both versions

HUMESCHDONL MULT]-AGE LESSON 7

1. The strongest evidence that Timbit remained afraid:

2. The exact action that transformed fear into courage;

3. How the sound design changed the interpretation:

4. Why Horatin’s suppornt did not erase Timbit's courage:

5. A sentence distinguishing courage from confidence:

B L
aloryReepe s Pie s Tie Y uligs
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HIGH SCHOOL - GRADES 512

The Courage Threshold

Decizion analyveis, moral risk, and responsibility

LEVEL OUTCOME Evaluate courageous action using fear, worthiness, proportionality, personal
responsibility, transferred risk, preparation, and alternatives.

Home Educator Guide

FPart 1 - Threshald &nalysis - 20 Minutes

27. Analyze Timbit before and alter Pippin's challenge.
28, Compare entering the circle with hiz earlier decizion to send others into danger.
29, Apply the Courage Threshold Matrix to Timbit, Pippin, Shadowrend. and Caelum.

Part 2 - Case Decisions - 20 Minutes

For each case, decide whether the action @5 courage, recklessness, compliance, avoldance, or mixed.
Change ane fact and test whether the classification changes.

PROPOSITION Courage requires accepting a fair share of the risk one asks others to bear.

Fart 3 - Position Brief - 15 to 20 Minutes

Qualify the proposition, use Timbit"s change in Chapter £3 and stand in Chapter 21, address
leadership delegation as a counterargument, and name limits on solitary action.

SroryBEeepeid Press e il ol Do | 14



Cuurage Threshnld Matrix

L'se prec cise evidence and i ortional |I..|.I'.’.'I‘I-'|‘1|.

TIMEIT | FIFPIM SHADCWREMNIY CAELUM

Fear present?
Warthy purpose?
Risk proportanate?

[wm share
accepted?

Lafer alternative?

Preparation,
SUpOrT?

Clagsificatian

Case Variations

#  The person acts mainly to impress witnesses.

«  The person has a safe way to summon qualified help.

¢«  The person orders others into danger while remaining protected.

¢« The person acts alonme because delay would cause immediate harm.
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HIGH SCHOODL

Position Brief

Lise after The Courage Threshaeld

Your Qualified Claim

I AGREE ! DISAGREE  THINE IT DEPENDS with the proposition because:

Evidence

Timbit before the threshold:

Timbit after the threshold:

Counterargument

Delegation does not always avoid courage because:

Concluding Standard
I would distinguish courage from recklessness by asking:

r
SroryEeepets Press Toe Y fuligs ol v i
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COME BACK TOGETHER

Family Roundtable

10-15 minuies - All ages

One Mext Step

Each learner shares a fictional, story-based, or ordinary example. No one must disclose a private fear.

SHARE
Lower Elementary Fear, worthy purpose, support, and nexi safe siep,
Upper Elementary One bridge support and what strengthened it.
atldde School One difference between Tuonbir's tnner and awter

VaICes.

One test distnpulshing courage from recklessness or

High Schoal e

Discuss

¢« Why was Pippin's accusation itself courageous?

[id Timbit become courageous belfore or after entering the circle?
¢ How did courage spread without becoming a crowd impulse?

*  When s asking for help the brave action?

THE IDEA TO CARRY FORWARD Courage does not wait for fear to vanish. It identifies what
matters, accepts responsibility, uses available support, and takes the next proportionate step.

Protect Safety

Never turn this lesson into a dare. Courage serves worthy purposes through responsible action;
unnecessary danger proves nothing.

SroryBEeepeid Press The Wil T Cioipags | 17



STORYKEEPERS HOMESCHOOL

The Mingles in Wildarland

SCRIPTURE & STORY — OPTIONAL FAITH COMPARMICH
Four-Lavel Homeschool Edition

PURPOSE
These lessons remain opbonal and invifational. Each lesson keeps story, Scripiure, age-lewel
activity, and printable together. No datachaed worksheet seclion.

FOUR LEVELS

Lower Elemantary - Grades 1-3
Upper Elemantary - Grades 4-5
Biddle Schoaol - Grades 6-8
High Schaod - Gradas 8-12

LESS0MN 1 - THE GOOD 3AMARITAM

Luke 10:26-37

Story anchaors: Chapter 14 — Mellle finds Quill hali-dead in a creak, wraps him in his coat,
carmas him, and gets him o caregivars. Chapler 31 later names the Good Samarian
connection.

Big idea: Mercy becomes visible in what a person does for someons in need.

Shared family launch: Read Luks 10:25-37. Make a famiby list of action verbs from the parable
and Quill's rescue: notice, approach, halp, cary, provide, continue care.

LOWER ELEMEMNTARY - Matice and Halp

Goal: Mame a8 person who needs help and choose one safe helpful action.

Activity: Put four piciure/action cards on the fable: MOTICE, GO MEAR SAFELY, HELF, GET
FORE HELF. Head simple situalions such as a fraveler whao falls, a friend who is hurl, someone
carrying foo much, ar Quill in the creek. The learmer places the cards in a8 reasonable order and
explains one choice alowd.

Printable — Mercy in Aclion

1. Draw Metlla noticing Quill.

2. Circle one: Mattle WALKED BY | STOPPED TO HELF.

3. Finish aloud ar in writing: “Mercy means | can whan someonsa neads help.”

Safely note: Children should get a trusted adull when someone is badly hurt or danger is
presant.

UPPER ELEMENTARY - Marcy |5 & Verb

Goal: Compare tha sequence of actions in Luke 10 and Netlle's rescua.

Activity: Build a two-column chart: GOOD SAMARITAM f METTLE. List what each person
nofices, risks, gives, and does naxt. Idantify at least thres similardies and one diference.
Printable: Wrile 5-7 sentences answering: “Why is mercy mora than feeling sorry for someone?”
Use one detail from Scripiure and ona from tha nowvel.



MIDDLE SCHOOL - Tha Cost of Meighbor-Love

Goal: Amalyze why halping can reguire time, incorvenience, resources, or risk.

Activity: Identify the needs in the Samaritan story and Quill's rescue. Saparale emational
rasponss from concrete action. Then evaluale thres possible responses: minimal aid,
respansible aid, reckless aid.

Frintable: Claim-Evidence—Reasoning response: “A neighbor is defined mare by action than by
category.” Support with Luke 10 and Chapter 14.

HIGH SCHOOL - Interiextual Mearoy

Goal: Analyze how the novel gains meaning by echoing the Good Samaritan.

Activity: Compare the biblical narraiive structure with Netile's rescus and tha laler axplicit
naming of the allusion. Distinguish allusion from allegory. Discuss whather recognition of
another person creales moral obligation.

Printabla: 500-700 word interpretive brief using bodh fexds and one counterargumsnt.

Family roundtable: “Wha is easy (o nofice, and who is easy o pass by? Mo one must disclose a
privata situation.

LESS0MN 2 - THE PEACEAELE KINGDOM

Isaiah 11:6

Story anchors: the Wildardand's predator-and-pray world premizse; Chapler 27 shared Mingle
identity; Chapter 43 Marlowe as a fox who does nol prey.

Big idea: The peaceabls kingdom is an image of reordered relationship, not a statement about
real animal acology.

Shared family launch: Read Isaiah 11:6. Name the surprising animal pairings in the werse and in
the Wilderland.

LOWER ELEMENTARY - Who Can Live Together?
Goal: Motice that creaturas expected 1o be enamies can choose peaceful bahavior in the story
wearld.

Activity: Sort animal cards into "usuwally predatar/pray in nature” and “living together in
Wildardand.” Emphasize that real animals and story animals follow different rules.
Printable — A Peaceful Place

Diraws beno different Wilderland crealures sharing a safe place. Finish: "FPeace nasds

UPPER ELEMENTARY - Peace Meads Practicas

Goal: [dentify behaviors that make shared life possible.

Activity: Craate a four-part Peacaable Community whesl: LISTEMN, SHARE SPACE, KEEP
PROMISES, REPAIR HARM. Connect each praclica to one story example.

Printable: Explain wiy “averyone is nica” is nat anough fo describe a peaceful commiumity.

BIDDLE SCHOOL - Allusion, Mot Ecology
Goal: Distinguish biblicalliterary symbolism from scientific descripbion.



Activity: Make thrae columns: |5AIAH IMAGE [ WILDERLAND STORY WORLD f REAL
ECOLOGY. [dentify whal belongs in each and what must not be confused.

Frintable: Short argument: “The Peaceable Kingdom works as a moral image because. ..
Inciude one imitation of the comparnson.

HIGH SCHOOL - Peace as Moral Worldbuilding

Goal: Analyza |saiah 11:8 as a worldbuilding and ethical lens.

Activity: Examine how predaton’prey peace changes the maral meaning of vialence, prejudice,
and community in the novel, Distinguish allusion, symbolism, and allegory.

Printable: 500-700 word analysis with envddence from Isaiah and at least two Wildaerdand scanas.

Family roundiabla: “A peacaful community would still nesd

LESS0OMN 3 - "HE MUST INCREASE™

Jahm 3:30

Story anchor; Chapler 59 — Horabio tells Timbit, "Wy robe in this struggle must decrease, but
yours must increase.”

Big idea: Good mentorship prepares another person {o carry responsibility rather than keeping
fham depandent.

Shared family launch: Read Jahn 3:30 and Horatio's line. Place two chairs labseled HOLDING
oM and HAMDING OVER.

LOWER ELEMENTARY - Teach, Themn Let Me Try

Goal: Experience the differance between helping and 1aking over.

Activity: Adult demonsirates a simple task onca, helps once, then lets the leamear try. Talk aboul
what kind of help made independanca possibla.

Printable — | Can Leam o Do |t

Chraw something you are learming {o do. Finish: “& good halper can . then lel me

UPPER ELEMEMTARY - Menior Moves

Goal: [dentify specific aclions that build ancther person’s capacity.

Activity: Sort mentor cards: SHOW, ASK, ENCOURAGE. CORRECT, DO IT FOR THEM, LET
THEM TRY, STEF BACK. Decide which help builds independence and whean.

Frintable: Compare Horabio's role with a coach, parent, teacher, or older sibling without reguiring
parsonal disclosure.

MIDDLE SCHOOL - Dependancy or Devalopmant?

Goal: Evaluate whether halp increases another person's competence.

Activity: Analyze four mentoring scanarias. For each, identify shori-term bansefit, long-term
effect, and the right poini to step back.

Printable: Wrile a 250-350 word recommendation to Horatio explaining how to hand
rasponsibility io Timbit without abandoning him.



HIGH SCHOOL - Succsssion and Salf-Limitation

Goal: Distinguish healthy sali-limitation from salf-erasures.

Activity: Analyze Horalio's handoff as an ethical leadership dacision. Considar authoriiy,
ragadiness, dependency, ego, and succession.

Printabla: Paosition brief: “A leader's success should somelimas be measurad by how
unnecessany tha leader beacomeas.” Qualify tha claim and address one counterargument.

Family roundtabla: "What kind of help makss someones mare capabla™

LESS0OM 4 - CHOHOSE LIFE

Deuteronomy 30:18

Story anchaor: Chapter 84 — Timbit frames the crowd’s decision as "Freedom and lifa, or missry
and death.” Cpfional exfension: Dune's profective action and John 15:13.

Big idea: Moral choice matters whersa meaningful agency axisis. but hard outcomes are not
always under a person's confral.

Shared family launch; Put CHOICE and CONSEQUEMNCE signs on opposile sides of the room.
Usa simpde story decisions and ask whether choica or consequence is easier 1o sae first

LOWER ELEMENTARY - Choica and Whal Happans Naxl
Geal: Connect a simple choice to a likely consequancs without implying tofal confral over
oufcomes.
Activity: Use paired cards: TELL THE TRUTH / HIDE THE TRUTH; ASK FOR HELP / STAY
ALOME; IMCLUDE SOMEOME / LEAVE THEM CUT. Match each choice with possible
consequences. Discuss that unexpectad things can still happen.
Printabla — My MNext Right Choice
Chraw one safe, kind, truthful choice a character could make. Finish: “& choica can lead to

, but 1 cannot confrol !

UPPER ELEMENTARY - Life-Giving |= Mot Always Easy

Goal: ldentify costhy choices thal protect life, freadom, truth, or relaficnship.

Activity: Sort story choices into EASY/HARD and LIFE-GIVING/HARMFLUL. Matice that the
catagaries do not always line up.

Printable: Explain one choica in the nowval that was difficult but lifa-giving.

MIDOLE SCHOOL - Agency and Consequante

Goal: Distinguish meaningful choice, limited choice, and outcomes oulside a character's control.
Activity: Analyze Timbit, Dunes, Caeslum, and one other characier using three columns: CHOICE
AVAILABLE / PRESSURE OR LIMIT / CONSEQUENCE.

Printabla: 300-word response: "Responsibility depands partly on what choices ware genuinely
available.” Use story evidence.

HIGH SCHOOL - Rhetoric, Agency, and Moral Choica
Goal: Analyze Timbil's binary public rhetoric without treating every mosal sifuation as binary.



Activity: Examine tha force and limitation of life or death” framing. Compars private conscience,
public parsuasion, group pressure, and raal agency.

Frintable: B00-700 word argument evaluating whether Timbit's rheforic is ethically justfied in
Chapter 84, Include ana counterargumant.

Family roundiable: “What is ona life-giving choice in the story that was nof easy?”



STORYKEEPERS HOMESCHOOL

Discussion by Story Part

The Mingles in Wilderland - Family Conversation Guide

Choose two or three gquestions after finishing each Part. Do not work through the list as an

assignment. Younger learners may answer orally, draw, point to a scene, or simply listen. Older

learners may use the deeper prompts. No learner is required to disclose a private experience,

trauma, belief, grief, or family situation; a story example or invented example is always acceptable.

PART | - THE UNFORTUNATES OF HAVENBROOK - CHAPTERS 1-21

1.

8

Havenbrook labels some rezidents “Unfortunates.” What is lost when a community judges a
person mainly by a category?

Timbit. Pippin, and Quill are very different. What draws them together, and how do their
differences become useful?

Timbit speaks against a village decision because of conscience. Why is speaking up difficult when
a group has already decided?

Pippin is guarded and slow to trust. Which actions—not promises—begin to make trust possible?
Cuill does not know his past. What parts of identity can come from memory. and what parts can
come from present choices?

Mettle's history with Quill shows mercy in action. YWhat turns sympathy into practical help?
The three are cast out, yet the story treats the event as a beginning. How can an ending open a

new path without making the loss itself “good™?
By Chapter 21, what makes the three begin to function like a family?

Older-reader extension: Compare Havenbrook's use of labels with one later scene in which a

character learns to see an individoal rather than a category.

PART Il - THE ADVENTURE BEGINS - CHAPTERS 22-38

9.

10,

11.

12.

13.

Leaving home turns the Mingles into travelers. YWhat changes when familiar rules and routines
disappear?

Chapter 27 gives the group a shared Mingle identity. What can a chosen name do for people who
do mot share the same species, Family, or past?

Plans go wrong repeatedly in this Part. Which characters adapt best when the original plan fails,
and why?

The journey requires help from stranzers and near-strangers. What makes accepting help
different from becoming dependent?

The Good Samaritan reference appears in Chapter 31. Why does the story connect rescue with
the idea of being & “neighbor™?

’ ax ; o
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14, Pippin's Firmax story carries cultural and personal meaning. What makes a story identity-
forming for the people who tell it?
15, Warnings about the Archon and the Aridites begin to sharpen. How should characters respond

when a threat is serious but still partly unknown?
16, Chapter 38 ends with a surprising discovery. What expectations does that discovery create for

the next Part?

Older-reader extension: Find one moment where the travelers make a decision with
incomplete information. What evidence did they have, what did they assume, and what might
they have done differently?

PART Ill - HORATIO'S REFUGE - CHAPTERS 39-60

17. What makes Horatio's Refuge a refuge rather than merely a safe building?

1&. Horatio remains a captain even though his ship is landlocked. How much of identity depend= an
circumstances, and how much can survive a change in circumstances?

19, Marlowe challenges assumptions about predator and prey. What changes when the Mingles look
at evidence instead of reacting only to category or fear?

20. The Great Flood discussion connects similar stories from several traditions. What can similarity
sugpest, and what would be irresponsible to claim from similarity alone?

21, Horatio tells difficult truths about his past. What is the difference among guilt, responsibility,
restitution, forgiveness. and consequences?

21 Timbit's =ense of purpose grows as Horatio gives him more responsibility, What does a good
mentor do that increases another person's capacity rather than dependence?

23, The geoglyph problem becomes clearer. How does new evidence change the group’s
understanding of what is happening in the Wilderland?

24. Chapter 59 includes Horatio®s statement that his role must decrease while Timbit's increases.
What makes a handofl of responsibility healthy?

Older-reader extension: Choose one claim the characters make about the peoglyphs and
separate what they know, what they infer, and what remains uncertain.

PART IV - FACING THE BEAST - CHAPTERS 61-85

25, The final Part asks many characters to act under pressure. What is the difference batween

courage. confidence, strength, and recklessness?
26, Timbit's invention work includes testing, failure, revision, and tradeoffs. What should a

thoughtful inventor or leader do alter a serious failure?
27. The Archon's system depends on fear, surveillance, and distrust. What happens to a commounity

when people do not know whom they can trust?
28, Part IV includes irreversible loss. Why might an author refuse to reverse or soften a loss inan

adventure story?



9.

a3.

Timbit responds to failure by withdrawing. What is the difference between healthy recovery and
hiding inside despair?

. Pippin tells Timbit a painful truth. When can hard touth also be an act of care?
31.

In Chapter &4, Timbit's decisive act is speaking rather than winning a physical fight. What kind
of power does the story assign to truthful speech?

. Tha first people who step beside Timbit change what others believe is possible. How can one

visible act of courage become shared courage?
The book ends with shared grace and gratitude rather than simply stopping at the defeat of an
enemy. What does that ending add?

. 5ome relationships and problems remain imperfectly resolved. What can an open ending do that

a perfectly tied ending cannot?

Older-reader extension: Evaluate Timbit's “freedom and life, or misery and death” framing in
Chapter 81. Why is the rhetoric powerful in that moment, and what are the limits of bimary

framing in other moral situations?

Family Close
Choose one question from any Part that your family still disagrees about. Keep the disagreement.

Name the strongest evidence for teo different answers. The goal is not unanimity; it is attentive

reading and better conversation.

Siory e e Frese s The Mingbes in Woildet laid - Discision Glaid



STORYKEEPERS HOMESCHOOL
The Mingles in Wildarland
READ-ALOUD PERFORMER'S GUIDE

& MOTE ON PERFORMANCE

The book was written 1o be read aloud: short sentences, distinct diglogue, short chapters, and
natural dramatic turns. The goal is not theatrical imitation. Uss your own vaice, than kel pace,
silenca, emphasis. and contrasi carry tha characters.

CORE CAST

Timbit Sciund - TIM-bit S%-yoo-nd

CQuick, earnest, enthusiastic. His thoughis tend to move forsard. Fear makes him mare precise;
defeat makes him guistar. In the last movemant of the sfory, et the reduction in wvalums and
cartainty be audibde before his resolve redums.

Pippin Lapidora - PIP-in LAP-ih-dor
Cantrallad, clipped, walchful. Anger should be cold rather than shouled. Sofier linss matier
because thay ara rare. In Chapter 83, give her accusation of Timbii space before continuing.

Quilliam “Cuill” Thomridge - KWIL-ea-um THCOREM-m)
Opsarn, curious, sometimes bawilderad bul steady undemeath. He natices what olhars miss. In
Chapter 37, his recognition of BMarowes should sound like discovery, not a lecturs.

Snickar - SMIK-ar
Fast, sideways, occasionally alarming, with warmth under the sharpnass. Do not play only tha
comedy; the warmth is what gives later loss its waighl.

BAJDR CHARACTERS

Captain Horatio Proudfoot - hoh-RAY-shee-ch PROWD-fool

Deep. deliberats, unhurried. He does not need valume to command attention. In Chapter 53, his
hiandaoff bo Timbit should feel like a farewell and a commissioning.

Blarlows - MAR-Ih
Ciry, obsarvant, reliable. His warmth is guiet. Chapter 82 shoauld be read with restraint and
nantleness.

Selca Emberwind - SEL-kah EM-bar-wind
Formal. melodic, slightly ceremonial. The performance should preserve complezity rather than
flattening Selca into a simple villain.

Gaia Varron - GY-ah VAR-on
Cold, precise, cariain. Avoid sarcasm or petly rage. Her danger comes from absolute conviction
and control. In Chapter B4, tha roar should break the established resiraint.



Dune Shadowrend - DOCON SHAD-oh-rend
Careful and conflicied until the moment of clanty, His sfep forsward in Chapter 84 should feal
both surprising and prepared by averything before it

PERFORMIMG THE BOOK

Matural stopping points

+ After Chapler ¥ — the threa have found ana another.

« Aftar Chaplar 16 — Havenbrook's decision has {akan shapa.

« After Chaptar 21 — the Unforfunales are fruly on their own.

= Aftar Chapler 34 — Fimax forms a satisfying self-contained closa.
+ Aftar Chaplar 45 — the table grace creates an infentional resi.

+ Aftar Chapter 58 — Horatio's commissioning closes a movemaeant.
+ After Chaplar BT — pause before the final act.

Stinkfish

When the Stinkfish game appaars, lgan into is call-and-response rhythm. Let voung bstanars
jain the repeated pattern if they want to. Parlicipation should feal like play, not recitation
praclica.

The table gracs
The grace appears at Chaptars 45 and 85 Read the first simply. At the sacond, allow ths
accumulated journey to change the weaight of the samea words. Do not overplay the difference.

The Archon’s camp

These scanas should feel tighter and more watchful. Shghthy lower volume, shorler pausss
bateeen factcal lines, and more meaningful silence can create the fealing of surveillance
without adding theatrics.

A note on graf

A characier dies late in the book, and the story does nof revarse ar soften the loss. Do not rush
fha scane or immediately explain it Pause. Allow listanars to reac or remain guiat. Mo child
shiould be required to discuss a personal loss. A story-based response is enough.

READIMNG WITH MIXED AGES

Lowear Elamantary - Gradaes 1-3

Lef yvounger listanars draw, hiold a charactar marker, repeat a refrain, or simply listen. Stop
before fatigue. Explain unfamiliar words onby whien the word blocks undarstanding.

Upper Elemantary - Grades 4-5
Invite occasional predictions and word noficing, but keep interruption light. Ona strong question
afler a stopping point is usually enough.

Middle School - Grades 6-8



Allow listemers to mofice chamges in motive, reliability, and fone. Ask what the performancs
revealed that silani reading mighi not.

High Schood - Grades 812
Inwvite analysis of rhetaric, silence, irany, and point of view after the reading rather than during
dramatic scenss.

FRONUMNCIATION QUICK REFEREMCE
Tirmbit Sciurid — TIM-bit 5Y-yoo-rid

Pippin Lapidore — PIP-in LAP-ik-dar
Cuilliam — KWIL-es-um

Horabio Proudioot — hoh-RAY-shae-oh PROWD-foot
Selca Emberwind — SEL-kah EM-ber-wind
Gaida Varron — GY-ah VAR-on

Duna Shadowrend — DCOON SHAD-oh-rend
Firnax — FUR-naks

Aridite — AIR-ih-dite

Geaghyph — JEE-oh-glif

Gigant — -gant

THE SIMPLE RULE
Raad for the listaner, mot far the performance. Clarity first. Character second. Emation without
forcing it. Slop while averyone still wanis anothar chaper.



STORYKEEPERS HOMESCHOOL
The Mingles in Wildarland
RESOURCES & PRINTABLES INDEX

PURPOSE
This is a lecator only. Mo workshest lives hare. Every printable remains inside the lesson i
sarves 50 a family can prind one lesson without hunting through a separate worksheat bank.

WORDS OF THE WILDERLAMND

Lower Elemantary — My Maw YWord drawing'speaking page.
Uppsar Elamantary — Waord Deiective {abla.

Middle School — Morphology & Ongin table.

High School — Lexicographer Entry templata.

ACADEMIC LEARMNIMNG TRAILS

Trail 1 - Map tha Wilderland

Lower Elemaniary — learnar-created simple map with title, symbals, legend, path.
Upper Elemantary — Foule Evidence table.

Bliddle School — four-criteria route matrix + uncertainty box.

High Schood — weighted decision malnx + evidence-classificabon key.

Trail 2 - The Craeping Desari

Lower Elamaniary — water-cycle diagram + soil-water drawing.

Upper Elemantary — Causa — Effect — Repair organizer.

kdiddle School — feedback-loop diagram + source nofe + inlersention plan.
High Schood — imtervention comparison mairie + recommendabion mamao.

Trail 3 - Timbit's Workshop

Lower Elemaniary — My Problam ! First Idea / What Happanad f What | Changed.
Upper Elamantary — criteris-and-constrainis design sheel.

Fliddle School — enginearing dacision matriz + failure analysis.

High Schood — requirements table + student-adapted failure raview.

Trail 4 - The Storykespars Archiva

Lowear Elemantary — SEE / THINK drawing page.

Upper Elemaniary — structurad Archive Entry card.

Middle School — source comparison + revision recaord.

High Schood — archival dossier template + optional Crealive Reconsiruction sachion.

WALUES & THEMES

Lesson 1 - Purpose & Yocation

Lowear Elementary — Characier Helper Cards; Meed Cards; Draw & Tell.
Uppsr Elemaniary — Characler Gift Cards; Meed Cards; Student Reflection.



Middle School — Team Planning Shesai, Student Refleciion.
High Schoo! — Case Malrix; Posiion/Advisory Memo pages.

Lasson 2 - Friemdship

Lower Elamantary — Friendship Action Cards: Situation Cards; Draw & Tell.

Uppsar Elemantary — Rasponse Cards; Decision Cands; Consequence Revaals; Studeant
Raflection.

kliddle School — Repair Map: Case Cards; Studant Reflaction.

High Schaol — Friendship Ethics Matrix; Position Brief, Friendship Covanant

Lesson 3 - Perspectiva

Lowar Elemantary — Viewpaind Frames,; Scane Pieces; Draw the Hiddsen Side.
Uppsar Elemantary — Voice Cards; Event Cue; Listener's Response Shaet.
Middle School — Evidence Cards; Revision Record.

High School — Parspeclive Ethics Dossier; Position Brief.

Lesson 4 - Being Your Chwn Parsan

Lower Elemaniary — Choice Cards; Floor Signs; My Chodica Whael,

Upper Elemantary — Course Map; Decision'Current Cards; Conseguence Reveals; Caplain's
Log.

kdiddle School — ldentity Layers; Caslum comparison; Student Reflaction.

High Schood — Moral Independence Casa File; Position Brief.

Lesson & - Belonging

Lower Elemantary — Belonging Supports; Story Cards; My Balonging Siructure.
Uppsar Elemaniary — Mingle Puzzla envelopes, Cooperative Reflection.

Biddle School — Sound Cue Cards; Listening Analysis; Siudent Raflection.
High Schood — Belonging Councll File, Covanant; Position Brief.

Lasson 6 - Quiet Leadership

Lower Elamantary — Care Trail Station Cards; My Quist Leadership Trail.

Upper Elemantary — Field Molebook; Service Plan; Student Raflection.

Fliddle School — Mission/Role/Complication Cards; Leadership Evidence Record.
High School — Leadership Evidence Audit; Infervention Design; Position Brief.

Lasson ¥ - Courage

Lower Elemantary — Caourage Path signs; Courage Cards; My Maxt Courageous Stap.
Upper Elemantary — Bridge Designd'Test Record: Bridge Reflaction.

Middle School — Innerf/Ouier Voice Script; Performancs Reflection.

High School — Courage Thrashald Matrizx; Position Brief.

SCRIPTURE & STCORY - OPTIOMAL FAITH COMPAMICN
Lasson 1 - The Good Samariian
Lower Elemaniary — Mercy im Action.



Upper Elamantary — Samaritan/Mattes comparison + shorl response.
Bliddle School — Claim-Evidence-Reasoning page.
High Schood — Intertaxtual Mercy briaf.

Lasson 2 - The Peaceabls Kingdom

Lowar Elamantary — A Peaceful Place.

Uppsar Elemaniary — Peaceable Community wheel + response.
Biddle School — |saiah / Wilderland ! Feal Ecology comparison.
High School — litsrargworkdbuilding analysis page.

Lesson 3 - "He Muost Increasea”

Lowar Elamaniary — | Can Learn to Dot

Uppsar Elemaniary — Mentor Moves sorting/reflection.
Bliddle School — mentorship recommendation pags.
High School — succession Position Brief.

Lesson 4 - Choose Lifa

Lower Elemantary — My Maxt Right Chodca.

Upper Elemantary — Easy/Hard and Life-Giving'Harmful sort + reflaction.
Bdiddle School — Chaoice ! Pressure [ Conseguence analysis + response.
High Schaod — rheforic and agency argument page.

DISCUSSION BY STORY PART
Mo worksheats, Quastions stay grouped after Parts -1V, with ona optional cider-raader
extansion per Par.

READ-ALOUD PERFORMER'S GUIDE

Mo workshesats, Includes casi wvoices, pronunciabion, stopping points, mixed-age guidance,
Stinkfish, fable grace, Archon-camp texiure, and grief guidance.

READING THE STORY
Mo worksheats, Includes readability interpretation, pacing options, format choices, and
four-band reading guidance.



